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Abstract 
This exploratory study aimed to investigate the perceptions regarding 
newly-arrived children from Mainland China held by pre-service English teachers, an 
area which has not been explored in the literature. Seventeen Bachelor of Education 
(English Language Education) students with at least ten weeks of experience working 
with these immigrant children were invited to participate in four focus groups to 
gather their perceptions of these children. The discussions were transcribed verbatim 
and later coded with relevant themes for interpretation. The findings revealed that 
these pre-service teachers had mixed and conflicting perceptions, many of them being 
negative in nature. Media and the early experiences with these immigrant children 
were identified to have influenced profoundly the participants’ perceptions of newly 
arrived children. The findings called for student teachers to critically reflect on their 
own perceptions and for teacher education programmes to include activities that deal 
with these negative perceptions perceived by future teachers.  
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Introduction 
Immigrants from Mainland China have been a major contributor to Hong Kong’s 
population growth since the beginning of British rule 160 years ago (C. K. Chan, 
2005; Chong, 2011). At the time of writing, immigrant children from Mainland China 
contributed to 20% of the minor’s population (Census and Statistics Department, 
2011). Meanwhile, babies of Mainland immigrant parents accounted for 46% of 
2011’s total birth rate (Census and Statistics Department, 2012). These once 
considered ‘minority’ children will inevitably become the mainstream in schools soon 
(Yuen, 2002). As the immigration of school-age children started to increase 
significantly in 1995 due to a change of Hong Kong’s immigration policies1 (Tong, 
2001), children who have emigrated from Mainland China to the city have attracted 
attention in research since the late 1990s (Yuen, 2002; Zhang & Ting, 2011). The 
surging studies have primarily focused on educational (e.g. school adjustment and 
performance), social (e.g. discrimination issue) and psychological elements (e.g. 
mental health and stress) (Chong, 2011). Many of these studies were performed from 
the perspectives of immigrant children, their parents and peers (M.-S. C. Chan, 2004; 
Hong Kong Federation of Youth Groups, 1995; International Social Service of Hong 
Kong, 1997). However, the voice of teachers, one of the key stakeholders in these 
children’s educational adjustment (Bronfenbrenner, 1979), has been left largely 
unexplored in the literature. Teachers’ voices matter in the education of these children 
as teachers are the key players in the process of facilitating the socialization and 
                                                 
1The One-way Permit policy granted to school-age children is for up to 120 children to travel to 
Hong Kong among the daily quota of 150. 
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acculturation of immigrant children (Adams & Kirova, 2007). In particular, there have 
not been studies on pre-service teachers’ perceptions of immigrant children. For these 
reasons, I conducted an inquiry into pre-service teachers’ perceptions of immigrant 
children. The immigrant children concerned in this inquiry will be newly-arrived 
children (NAC) from the Mainland2 since the record-high influx of these children 
these years also necessitates inquiries like this. The participants in the study were a 
group of Bachelor of Education (English Language Education) students and the 
following questions were addressed: 
1. How do pre-service teachers perceive newly-arrived children (NAC) from 
Mainland China and  
2. How do these pre-service teachers form such perceptions? 
In the coming sections, I will first briefly present the literature gap identified in 
which pre-service teachers’ voices were left unexplored, before describing how this 
study gathered and understood these teachers’ perceptions of newly-arrived children 
from Mainland China. 
                                                 
2 Newly-arrived children from Mainland China are defined as children aged under 15 who have 
been in Hong Kong for less than 7 years. 
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Literature Review  
This literature review first examines the global studies of people’s perceptions of 
immigrant children to enlighten the investigator how this inquiry can be conducted. 
Such insight will be later used to guide the exploration of pre-service teachers’ 
perceptions of newly-arrived children from Mainland China, an unmapped corner in 
the literature, among the existing studies of Mainland immigrant children.   
People’s perceptions of immigrant children in a global 
context 
Similar studies conducted worldwide inform how this exploratory study can be 
conducted and what outcomes will be expected. Among these global studies, people’s 
perceptions of immigrant children are profoundly negative in nature. For example, the 
under-representation of immigrant children in schools, media and other social avenues 
is widely documented (Organisation for Economic Co-operation and Development, 
2010; Takanishi, 2010). Particularly in educational settings, immigrant children are 
commonly perceived as less intelligent. Compared with their local counterparts, 
immigrant students worldwide are perceived as less academically competent, 
regardless of the social, economic and political situations in each country 
(Organisation for Economic Co-operation and Development, 2010). Despite the 
standard schooling, such negative perceptions regarding immigrant children’s 
academic competence are manifested in gifted education. Some studies reported that 
immigrant children have been frequently rejected in gifted education (Grantham & 
Ford, 1998; Jones, Maguire, & Watson, 1997; Mcgarry, 2009). In line with the studies 
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worldwide, immigrant children from Mainland China in Hong Kong are also being 
negatively perceived in school settings. Specifically, in a study conducted by the 
Government, around 50-60% of Mainland students were regarded, by their teachers, 
as weak learners who failed to meet the attainment level in English (Education Bureau, 
2008, cited in Legislative Council Secretariat, 2009).  
How such negative perceptions were formed has attracted researchers’ attention. 
Some studies suggested the mass media played an important role in mediating 
public’s negative perceptions. For example, the corporate media were accused of 
constructing profoundly negative images of immigrant children. These children were 
commonly labelled as vulnerable population (Mahtani, 2001; Masanet Ripoll & 
Ripoll Arcacia, 2008; Signorielli, 2004; Trebbe & Schoenhagen, 2011). Echoing the 
global negative portrait of immigrant children, immigrant children from Mainland 
China in Hong Kong have also been negatively represented in media. Mainland 
immigrants have been represented negatively as ‘backward’, ‘ill-mannered’ and 
having a ‘foreign accent’ in Hong Kong’s media (Ma, 1999; Tsui, 2007). As the keen 
competition for resources such as maternity bed spaces and primary school places 
between Mainland immigrants and locals has intensified, Mainland immigrants have 
been widely metaphorically represented as ‘locusts’ in the media coverage (Foo, 2012; 
Tan, 2012).  
Studies on Newly-arrived Children from Mainland China 
Enlightened by the similar studies worldwide, the exploration of the literature gap 
will start with a general review of the studies of newly-arrived children from 
Mainland China, before critically analysing these existing studies to develop the 
inquiry to explore the literature gap, the unheard voices from pre-service teachers. 
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Much research has been conducted concerning newly-arrived children from the 
Mainland. However, little has addressed teachers, the crucial agents in facilitating 
these migrant children's social integration.  
 Early studies on newly-arrived children from Mainland China can be traced 
backed to the 1980s and were primarily conducted by NGOs serving new arrivals 
from Mainland China (Chong, 2011; International Social Service of Hong Kong, 1997; 
H. Tang, 2011). These studies generally focused on the challenges and adaptation 
process of the new arrivals with a view to providing adequate social services (Hong 
Kong Council of Social Service & Lingnan College, 1985).  
Later in the 1990s, when the increasing number of young immigrants started to 
impact society, particularly in the education sector, NGOs serving youths such as 
Hong Kong Federation of Youth Groups (1995, 1999) started to target these young 
immigrants for their educational needs and challenges. Government departments such 
as the Education Department (Now Education Bureau) also started to systematically 
collect information, although in small scale, from these young immigrants for the 
purposes of policy making and social welfare (Education Department, 1997; Home 
Affairs Department, 1996). After the Handover of Hong Kong in 1997, the studies on 
these immigrant children started to expand in terms of research faculty, scope and 
depth. Areas such as cultural (e.g. cultural identity) (Y. M. Chan & Chan, 2004; Chou, 
2012; Leung) and psychological elements (e.g. stress and mental health) (Chou, 2012; 
Hamilton, Marshall, Rummens, Fenta, & Simich, 2011) were widely explored in 
addition to the educational aspect (Chong, 2011). Among these studies, many of them 
were conducted by academics besides NGOs. At the same time, the Hong Kong 
Government continued to conduct studies on this increasingly significant groups in 
population-level for the purpose of population planning (Census and Statistics 
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Department, 2012; W. K. L. Tang, 2012). In short, over the past 30 years, although 
the studies of newly-arrived children from Mainland China are abundant in literature, 
studies targeting the teachers’ perceptions regarding these Mainland children were 
rare, not to mention pre-service teachers’ voices. A literature gap is thus identified.  
Since teacher’s perceptions of these children, particularly pre-service teacher’s 
ones, were left largely unexplored in literature, studies of other agents in the society, 
parents for example, provide insights about how to construct this exploratory study. 
Among these burgeoning studies since the 1990s, few investigated people’s 
perceptions of these children (M.-S. C. Chan, 2004; Hong Kong Federation of Youth 
Groups, 1995; International Social Service of Hong Kong, 1997). In these limited 
studies investigating people’s perceptions, newly-arrived children from the Mainland 
are generally perceived negatively by their parents, researchers themselves (M.-S. C. 
Chan, 2004; Hong Kong Federation of Youth Groups, 1995; International Social 
Service of Hong Kong, 1997; H. Tang, 2011). For example, these children were 
regarded as easy targets of the bad influences of their parents (Hong Kong Federation 
of Youth Groups, 1995). H. Tang (2011) even argued that researchers of these studies, 
especially NGOs, also perceived these children negatively in terms of the 
methodology they employed, as the notion of seeking needy people was implied. 
Very few studies explore in-service teachers’ perceptions of Mainland immigrant 
students, as a part of the research. For example in the Census and Statistics 
Department (2002) report, in-service teachers’ perceptions of Mainland immigrant 
students’ academic attainment level were gathered quantitatively. However, critical 
issues such as how these teachers perceived these children as a whole and how such 
perceptions were formed were not explored in the study.  
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Such issues are crucial to understanding teachers’ perceptions of these immigrant 
children. In fact, teachers’ perceptions can heavily influence their professional 
practice (Donaghue, 2003; Dooly, 2007; Llurda & Lasagabaster, 2010). Without 
understanding such perceptions, teachers may not be able to reflect on how their 
teaching approach affects these students and consequently the learning and 
socialization of these children could be potentially compromised without being 
noticed. In particular, pre-service teachers’ perceptions are of paramount importance. 
Examining pre-service teachers’ perceptions can provide us insights about how 
current teacher training programmes can properly prepare teachers for professional 
practice. These insights can better prepare both in-service and pre-service teachers, as 
well as policy makers in light of the expected drastic demographic changes in schools 
in the future. 
So far, pre-service teacher’s perceptions are increasing important in the literature. 
Not only did pre-service teacher’s voices miss in the literature, but these teacher’s 
voices can also inform better practice for the future development of teacher education 
programmes. The expected demographic change in school population can thus be 
addressed in future. 
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Methodology  
The inquiry adopted a qualitative approach. Its methodological approach to 
examine pre-service teachers’ perceptions of newly-arrived children and how such 
perceptions were formed is illustrated in the following. 
Given that teachers’ beliefs are complex and “too difficult to operationalize” 
(Pajares, 1992, p. 361), conventional structured inquiry methods such as 
questionnaires were deemed not sufficient to obtain the full picture of the dynamic 
and socio-culturally constructed beliefs of teachers (Barcelos, 2003; Borg, 2003; Gao 
& Ma, 2011). In an effort to gather the vibrant and socially-constructed beliefs of 
teachers, focus groups were chosen to allow participants to think about this 
controversial issue in a social context where they could hear others’ views and reflect 
on their own accordingly (Fraenkel, Wallen, & Hyun, 2012). The presence of other 
participants from similar backgrounds and the less stressful atmosphere of focus 
groups was also expected to encourage the participants to express their feelings 
(especially the negative ones towards newly-arrived children) more freely and 
truthfully (Creswell, 2012; Fraenkel et al., 2012; Johnson, 2004). This could be 
considered a measure to control the potential social desirability bias generated in the 
inquiry (Mundia, 2011; Näher & Krumpal, 2012). 
Participants 
The inquiry adopted semi-structured focus group discussions to obtain 
pre-service teachers’ perceptions of newly-arrived children from Mainland China. 
Seventeen participants (all appearing in pseudonyms in this paper) were arranged into 
four semi-structured focus groups as shown in Table 1. Each group comprised four or 
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five pre-service English teachers who were Year 3 and Year 4 students of a four-year 
Bachelor of Education programme majoring in Primary English, at a major university 
in Hong Kong offering teacher education (referred to as ‘the University’). All the 
participants had at least ten weeks of teaching experience in two local mainstream 
schools in which they had the opportunity to teach Mainland immigrant students. To 
minimize the confounding variables such as the differences in culture and educational 
background, the selected participants, aged 22 to 26, were all local Chinese who had 
attended local mainstream schools and were able to obtain information from local 
mass media.  
Table 1 The participants 
No. Name (pseudonyms) Focus Group Year of study 
1.  Rachel 1 4 
2.  Helen 1 4 
3.  Jennifer 1 4 
4.  Kitty 1 4 
5.  Ginny 2 4 
6.  Elisabeth 2 4 
7.  Wendy 2 4 
8.  Lily 2 4 
9.  Katy 3 3 
10.  Sophia 3 3 
11.  Susan 3 3 
12.  Katherine 3 3 
13.  Christina 3 3 
14.  Dorothy 4 4 
15.  Elaine 4 4 
16.  Victoria 4 4 
17.  Jane 4 4 
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Procedure 
 The focus groups were conducted in individual sessions and the investigator 
acted as the facilitator in the meeting. The focus groups, lasting for 40 to 60 minutes, 
were video-recorded and later transcribed verbatim. Adopting Polkinghorne’s 
paradigmatic analytic procedures (1995, cited in Gao, 2012), the focus group 
transcripts were read for at least four times. The first reading was to read for a general 
idea of the participants’ responses without an intention to categorize them. The 
transcripts were then read for the second time with an objective to retain the responses 
related to the research questions, that is, to determine participants’ perceptions of 
newly-arrived children from Mainland China and how they form such perceptions. 
The third reading was an endeavour to identify and categorize the refined responses 
into different themes. The analysis of the data was completed with a fourth reading 
which was to refine the categorization and connect various themes for later 
interpretation. 
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Findings 
Fruitful responses from participants were received. The findings are presented in 
two parts to answer the two research questions, namely teacher’s perceptions of these 
newly-arrived children and how such perceptions were formed. 
1. Mixed and conflicting perceptions 
Mixed perceptions of newly-arrived children from Mainland China were 
identified. These mixed perceptions were found to be conflicting with each other on 
some occasions. Table 2 summarizes some of the illustrative examples of these 
conflicting perceptions held by participants. 
Table 2 Conflicting perceptions held by participants 
 Positive Perceptions Negative Perceptions 
Learning 
attitudes 
‘very hard-working’ (Katherine, 
Turn 15) 
‘lazy’ (Jane, Turn 44) 
Academic 
performance 
‘they were all the top three in the 
form’ (Elaine, Turn 24) 
‘always failed...just got a few 
marks only’ (Ginny, Turn 69) 
Behaviours  
‘more involved in class’ (Katy, 
Turn 5) 
‘all the time...day-dreaming’ 
(Katherine, Turn 4) 
‘more well-behaved’ (Victoria, 
Turn 25) 
‘Cannot follow the rules, they 
don’t have the concepts of being 
disciplined.’ (Elaine, Turn 5) 
Conflicts in perceptions were not only found among participants but also within 
individuals. Katy (in Excerpt 1) illustrated the conflicts in her perceptions: 
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Excerpt 1 
… I don’t like to work with or talk to people from the Mainland…they are 
not very responsible... Until Primary 6, I had two friends... [who were] 
hardworking and their attitude was good… So my perception of them is 
not that bad… (Katy, Turn 29) 
Katy’s account confirmed Pajares’ (1992) assertion that teachers’ beliefs are 
unexpectedly complex. It was not surprising to discover the conflicting perceptions 
held by the same participants, as teachers’ perceptions are dynamic and socio-cultural 
in nature as informed by previous studies (Barcelos, 2003; Borg, 2003; Gao & Ma, 
2011). 
Negative perceptions of Newly-arrived Children from the Mainland  
The analysis revealed, in accordance with the previous studies of people’s 
perceptions of Mainland immigrant children (M.-S. C. Chan, 2004; Hong Kong 
Federation of Youth Groups, 1995; International Social Service of Hong Kong, 1997) , 
that these pre-service teachers’ views towards Mainland immigrant children were 
predominately negative in nature. Such negative perceptions are categorized into four 
themes namely learning attitudes, academic, behavioural and adaptive. 
Learning attitudes 
All four focus groups discussed the learning attitudes of Mainland immigrant 
children. Six participants, Elaine, Jane, Victoria, Ginny, Lily & Katherine noticed that 
the learning attitudes of these Mainland students were not active. Elaine, Jane and 
Victoria were particularly not satisfied with the learning attitudes of these students. 
Jane even described them as ‘very lazy’ (Excerpt 2).  
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Excerpt 2 
Compared with their local classmates…they [Mainland immigrants] were 
very lazy…They were not really willing to respond to the teacher, even if 
the teacher encouraged them. (Jane, Turn 44) 
However Ginny, Lily & Katherine did not consider this a bad learning attitude. 
Instead, they recognized this insufficient participation in class was the result of the 
language barrier (Excerpt 3). 
Excerpt 3 
For the Mainlander, he was not paying attention to any of the questions I 
was asking…because he cannot understand English. So I think English 
would be a barrier for him to integrate into the class. (Katherine, Turn 9) 
The inactive participation in class of these immigrant children was unfortunately 
misinterpreted as ‘lazy’ by Elaine, Jane and Victoria. This negative perception in fact 
may have prevented these teachers from critically analyzing the cause of this 
withdrawal, which was probably the language barrier. The possibility of modifying 
instructions in class had not been explored by these teachers as a result of these 
negative perceptions. 
Academic 
 Echoing previous studies of the English attainment level of newly-arrived 
children (Census and Statistics Department, 2002; Education Bureau, 2008, cited in 
Legislative Council Secretariat, 2009), all 17 participants regarded these children as 
weak English learners. This weakness in English was conceptualized in terms of 
attainment in English. Excerpt 4 indicates that the attainment level of some immigrant 
children was far below the grade they were attending. Some were still struggling on 
basic writing conventions or even the alphabet at upper primary level. 
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Excerpt 4 
... You may find some of them may even have trouble recognizing the 26 
letters of the English alphabet... When some local students started writing 
sentences, the Mainland students were still struggling to recognize ABC. 
(Jeannie, Turn 16). 
The comparison between the attainment level of Mainland immigrants and local 
students in Excerpt 4 also revealed the performance gap documented between these 
two groups as in earlier studies (Education Bureau, 2008, cited in Legislative Council 
Secretariat, 2009).  
Behavioural 
Several participants (Jennifer, Dorothy, Elaine, Victoria and Jane) described some 
immigrants as ‘naughty’. Jennifer witnessed a class with severe behavioural problems   
in Excerpt 5. The misbehaviour documented was very alarming at such a young age: 
Excerpt 5 
 [A Mainland student] lost his control, [kept] arguing with the student 
sitting at the back, then with another student from the other side of the 
classroom, threatening to kill him... [Some] would yell "shut up" whereas 
those naughty [one] would keep running around in the classroom and 
saying foul language. (Jennifer, Turn 27) 
 Jennifer, Dorothy and Elaine attributed such behavioural problems to lack of 
family education. These misbehaved children may have been spoiled by their 
caretakers since they were the outcomes of the one-child policy in Mainland China 
(Excerpt 6).  
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Excerpt 6 
… Some families in the Mainland just have one child, so these children may 
be spoiled by their parents.... (Dorothy, Turn 27) 
Immigrant children from the Mainland were negatively collocated with students 
with Special Educational Needs (SEN). Lily and Jennifer regarded ‘immigrants from 
the Mainland’ as a kind of learning difficulty in Excerpt 7: 
Excerpt 7 
… But we cannot assume that... actually they can be like other students, 
having other difficulties such as SEN or whatever. So adding all these 
concerns together, how can I manage all these things? (Lily, turn 109) 
Given this mistaken perception, immigrant children from the Mainland can be 
negatively regarded as ‘abnormal’. The interchange of these two terms may have 
stereotyped these children and created unnecessary pressure on these immigrants 
since teachers may have treated these children differently because of such perceived 
‘learning difficulties’. 
Adaptive  
The adaptation process of NAC was perceived negatively by some participants. A 
notable example was the issue of ‘accent’ in Cantonese. Participants were extremely 
cautious when they discussed immigrant children’s ‘accent’. As explained by 
Katherine, it was not socially desirable for prospective teachers to treat NAC 
differently because of their accent.   
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Excerpt 8 
When it comes to the teacher, I don’t think the teacher will discriminate 
nor have a different point of view towards Mainland students [with a heavy 
accent]. It mostly comes from peers. (Katherine, Turn 66) 
However, to avoid participants from providing socially desirable responses, they 
were asked to suspend their identity as a prospective teacher. The strategy worked and 
a participant, Ginny, admitted that she did have a negative view towards immigrants’ 
accents. 
Excerpt 9 
Ginny: …Such Cantonese with an accent would make me not willing to 
initiate [laughter] a comprehensive conversation with them. (Turn 
11) 
Elisabeth: Even as a teacher you will do so? [laughter] (Turn 12)  
In fact, besides Ginny’s confession, participants’ negative perceptions regarding 
these Mainland children’s accent manifested in their interactions in the focus group: 
Excerpt 10 
Ginny: The reason why I knew my classmate came from Mainland is that I 
talked with them during recess. (Turn 76) 
Lily: Did your Mainland classmates have an accent? [Laughter] (Turn 77) 
In line with the earlier studies, immigrants with heavy accents have been 
frequently mocked in popular culture in Hong Kong (Ma, 1999; Tsui, 2007). 
Participants’ responses not only supported the findings of these studies, but also 
implied that participants’ perceptions of these immigrants may have been influenced 
by the stigmatization of immigrant children in popular culture, which shall be 
elaborated later.  
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Positive perceptions 
 Positive perceptions, although only expressed occasionally, were mostly about 
these children’s academic performance and learning attitudes.  
Academic performance in Chinese and other subjects. 
Contrary to the unanimous negative perceptions of the academic performance of 
these immigrant children, two participants (Rachael & Elaine) reported that some of 
these children demonstrated academic excellence in school.  
Excerpt 11 
... They were all the top three in the form... (Elaine, Turn 24) 
In specific subjects like Chinese and Mathematics, these Mainland immigrants’ 
performance was well recognized by several participants (Jennifer, Wendy, Ginny, 
Elaine & Dorothy), in spite of the general impression of being weak in English: 
Excerpt 12 
…students from the Mainland are good at maths, their language abilities in 
Chinese are also better… (Elaine, Turn 3) 
 Participants regarded these immigrant children’s outperformance as the result of 
their diligent learning attitudes, which will be elaborated on in the following section. 
Learning attitudes 
Despite all the negative perceptions held by participants, more than a half 
(Jennifer, Helen, Kitty, Kate, Katherine, Dorothy, Elaine & Victoria) were impressed 
by these immigrant children’s learning attitudes, especially as these children had 
grown up in a very difficult setting (Excerpt 13). ‘Very hardworking’ was frequently 
referred to in the responses: 
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Excerpt 13 
There are always TV programmes from RTHK or TVB channel....I feel like  
the children are really hardworking because the interviewer always, the 
setting is like they really have little hope and the kids are very 
hardworking although they are very poor. (Katherine, Turn 15) 
A few participants (Helen, Kitty & Katherine) believed that these children’s 
diligent learning attitudes and the difficulties they faced were related. Instead of being 
discouraged by these difficulties (e.g. poor family background), Mainland immigrant 
children regarded these difficulties as motivations and took an active step (i.e. diligent 
learning attitudes) to overcome such difficulties. This positive mentality may also 
explain some of their academic successes mentioned earlier (Excerpt 11 & Excerpt 
12).  
2. Sources contributing to the formation of the perceptions 
The formation of participants’ perceptions of Mainland immigrant children was 
heavily influenced by the following sources, namely the mass media, teaching 
experiences in practicum and early experiences in schools.  
Mass media 
The majority of the participants (Rachel, Helen, Jennifer, Ginny, Wendy, Lily, 
Katharine, Sophia, Dorothy, Elaine & Victoria) claimed that their perceptions of these 
immigrant children were heavily influenced by the mass media. Unlike the five 
participants (Elisabeth, Ginny, Katy, Dorothy & Elaine) who met Mainland 
immigrant classmates in their early life, many of these participants disclosed that they 
had not had any direct experience working with these immigrants before their 
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practicum, so their perceptions of these children were mainly based on media 
coverage, as documented in Excerpt 14: 
Excerpt 14 
...I think most of the time the media just sensationalizes this issue, they just... 
take the most extreme cases, so that even originally you are ok with the 
new arrivals from Mainland China, then your perceptions of these new 
arrival students will change since you are surrounded by all this kind of 
news every day. Actually how many people like us really meet these 
new arrivals in person, or work with them? I do not think there are 
many. (Helen, Turn 29) 
As observed from Helen’s response (Excerpt 14), the media coverage about 
Mainland arrivals is predominantly negative in nature. In fact, participants’ responses 
often implied the notion of ‘locusts’ which was commonly used to represent Mainland 
immigrant children in the media (Tan, 2012), like what Dorothy mentioned in Excerpt 
15: 
Excerpt 15 
We may be under the impression that Mainlanders come to Hong Kong to 
compete for baby milk powder and other resources like maternity bed 
spaces in hospitals. Locals may feel that these Mainlanders are concerned 
only with their own interest and grab whatever they can before they go. 
(Dorothy, Turn 27) 
Regarding the prevalence of negative perceptions of these Mainland immigrants, 
as Helen explained in Excerpt 14, people’s perceptions eventually change when they 
are bombarded by the media, that is, the prevailing negative perceptions are the result 
of the prevailing negative media coverage of these Mainland immigrants. This may 
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imply an impact of the media on constructing pre-service teachers’ views of Mainland 
immigrants. 
Teaching experiences in the practicum 
Participants’ teaching experiences during their practicum played a dominating role 
in constructing their perceptions of newly-arrived children from Mainland China. 
Most of the participants’ responses were based on their direct experiences teaching 
these children. A large number of excerpts used in the previous sections provided a 
detailed account of how participants’ teaching experiences influenced their 
perceptions of these immigrant children. 
In fact, these hand-on experiences reconstructed certain perceptions previously 
held by participants. For example, in Elaine’s view regarding new arrivals in the past 
and nowadays, Excerpt 16, her perception of Mainland immigrant children changed 
from positive to negative after she actually taught NAC in her practicum.  
Excerpt 16 
...in the past, wow, they were all the top three in the form. But why do we 
not have such negative feelings [for today’s new arrivals]? ... If today’s new 
arrivals are just like their counterparts in the past... I will not have such 
negative feelings regarding them. (Elyse, Turn 24) 
Early experiences as students in schools 
Only five participants (Elisabeth, Ginny, Katy, Dorothy & Elaine) had Mainland 
immigrant classmates in their primary and secondary schools. The exact relationship 
between these participants’ early experiences and their perceptions of these 
immigrants was unidentified in the discussion. However there as some evidence that 
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participants who had positive experiences with these immigrant children were more 
likely to have a more positive perception regarding these Mainland children. 
Take Katy’s early experiences as an example (Excerpt 1), she had an overall 
positive experience with newly-arrived children. The immigrants she met in schools 
eventually became her best friends. 
Tracking Katy’s responses, her perceptions of Mainland immigrant children were 
less negative compared with other participants. For example, when asked to choose a 
class with more Mainland immigrants or a class with a few to teach, Katy was the 
only participant, among the other 16 participants, willing to choose the class with 
more immigrants (Excerpt 17).  
Excerpt 17 
I think I will choose to teach the class with more Mainland children 
because there will be more and more newly arrived children from the 
Mainland. I think it is a good chance for me to understand their culture and 
learn how to teach them well.  I think because they come from a poor 
background... (Katy, Turn 40) 
Katy’s example may also imply that participants’ perceptions may have 
influenced their own practice. Participants’ perceptions of these immigrant children 
(positive or negative) may have influenced their practice and thereby affected these 
children, as suggested in previous studies (Donaghue, 2003; Dooly, 2007; Llurda & 
Lasagabaster, 2010).  
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Discussion  
In comparison with the previous studies of newly-arrived children from Mainland 
China, this study filled the literature gap in that pre-service teachers’ perceptions have 
never been explored in the past. This exploratory study revealed that the perceptions 
held by pre-service English teachers’ regarding these newly-arrived children were 
mixed and conflicting. These immigrant children were perceived both positively and 
negatively in terms of their learning attitudes, academic attainment and their 
adaptation process. Among these mixed perceptions, the conflicting positive and 
negative perceptions could mutually exist among these pre-service teachers, even 
within an individual. An individual could hold conflicting perceptions of 
newly-arrived children such as ‘not very responsible’ and ‘hardworking’ 
simultaneously (Katy, Excerpt 1). On the other hand, such perceptions were found to 
be heavily influenced by certain influential sources like participants’ first-hand 
experiences working with these children as well as the media coverage. These 
conflicting and socially-constructed perceptions identified in the study provided new 
evidence illustrating the complexity and dynamic nature of teachers’ perceptions in 
previous studies (Barcelos, 2003; Borg, 2003; Gao & Ma, 2011).  
These perceptions, either positive or negative ones, were observed to influence 
these per-service teachers’ professional engagement with Mainland immigrant 
children. For example, Katy’s positive perceptions encouraged her to take the 
initiative to teach these immigrant students despite the expected challenges. (Excerpt 
17). However, Ginny, for example, was very reluctant to speak to Mainland 
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immigrants because of her negative perceptions of these immigrants’ accent (Excerpt 
9).  
From these pre-service teachers’ responses, the mixed perceptions were not 
balanced. The study discovered that the majority of the perceptions of these 
immigrant children were negative in nature. The prevalence of pre-services teachers’ 
negative perceptions expanded the recent studies of the under-representation of 
Mainland immigrants in the literature. Not only were Mainland immigrant children 
under-represented in the media as documented in existing studies (Ma, 1999; Tsui, 
2007), but they were also observed, in this study, to be negatively represented as 
‘lazy’, ‘weak in English’ and ‘naughty’ in school settings.   
In fact, such prevailing negative perceptions of participants might have been 
influenced by the prevailing negative coverage of Mainland new arrivals in the media. 
Although the exact causal relationship between these two prevailing negative views of 
Mainland immigrants could not be obtained from this study, this finding may help 
pre-service teachers critically engage with the media or other influencing sources in 
future. These teachers may develop an awareness to perceive such biased media 
coverage critically to avoid being unconsciously influenced by the media to perceive 
these children from a shallow perspective.   
Informing the development of teacher-training programmes 
The understanding of pre-service teacher’s voices may inform the future 
development of teacher training programmes, in particular to prepare teachers for the 
expected influx of Mainland immigrant children a few years from now. The better 
understanding of pre-service teachers’ perceptions (especially the prevailing negative 
ones) provides a new framework for both pre-service and in-service teachers to 
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evaluate their performance in school. Teachers can assess their own teaching, not only 
limited to their pedagogic practice in classrooms but also their perceptions regarding 
Mainland immigrant children or other ethnic groups. Teachers can review their own 
perceptions to examine if there is any negative perception held. Any negative 
perceptions identified should be critically analyzed and used to assess if any of their 
practice may have been influenced by these perceptions. Such self-evaluation of 
perceptions could further promote teachers to evaluate their actual professional 
engagement with immigrant children since teachers’ perceptions significantly 
influence their professional engagement, as informed in previous empirical studies 
(Donaghue, 2003; Dooly, 2007; Llurda & Lasagabaster, 2010). The promotion of 
teachers’ self-evaluation of their perceptions and practice by this study may bring 
positive changes in the socialization of these Mainland immigrant children and other 
ethnic groups. Teachers working with immigrant children could better fine-tine their 
practice to cater for the needs of their students throughout the school terms. This 
self-evaluation may also help teachers to maintain their objectivity in their 
professional judgment when teaching these Mainland immigrant students and other 
ethnic groups. 
The finding of how these pre-service teachers’ perceptions of these newly-arrived 
children were formed can also inform certain innovations in Hong Kong’s 
teacher-training programmes. In particular, regarding the impact of the media on 
pre-service teachers’ perceptions, teacher-training programmes can include training 
that allows pre-service teachers to critically analyze the media coverage, textbooks 
and other materials for any forms of potential biased representation of immigrant 
children. This analysis would enable prospective teachers to critically engage with 
these influential sources as they can develop awareness from this training to perceive 
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the hidden agenda behind all these influential sources. This training can strengthen 
future teachers’ critical thinking and the unnecessary negative perceptions of 
newly-arrived Mainland children held by pre-service teachers can be thus minimized. 
It is expected that these prospective teachers will be less likely to internalize these 
negative views of immigrant children before they turn these negative perceptions into 
actual prejudiced practice upon graduation. 
Conclusion 
I have examined the pre-service teachers’ perceptions of newly-arrived children 
from Mainland China. The findings reveal that these perceptions are mixed and 
conflicting. In addition, these teachers’ perceptions can be easily influenced by 
sources such as early experiences with these immigrants and the media. Such findings 
confirm the complex and collectively-constructed characteristics of teachers’ 
perceptions (Barcelos, 2003; Borg, 2003; Gao & Ma, 2011). There was some 
evidence suggesting that these pre-service teachers ‘perceptions may have influenced 
their professional engagement with Mainland immigrant children’, echoing the 
previous empirical studies of such influence (Donaghue, 2003; Dooly, 2007; Llurda & 
Lasagabaster, 2010). This study also provides evidence that Mainland immigrant 
children are negatively perceived in educational settings, besides the similar 
under-presentations in the media (Ma, 1999; Tsui, 2007).  
Regarding the second research question, this study only explored these pre-service 
teachers’ perceived professional engagement with immigrant children but not their 
actual engagement, given the limited scope of this study. This may imply a new area 
to be explored in future research: how pre-service teachers’ perceptions influence the 
31 
 
actual engagement with newly-arrived children from Mainland China. To gather the 
actual practice of these pre-service teachers, researchers should gather data directly 
from the school settings. Data collection techniques such as interviewing with 
immigrant children and lesson observations are recommended to identify the actual 
practice of these pre-service teachers in the field. These additional sources of data can 
also form the triangulation in the data collection to enhance the validity of the data 
gathered.  
Pre-service teachers of other subjects like Chinese and Mathematics can also be 
invited as the participants of the study. The similarities and differences between the 
perceptions of these teachers may provide an insight about the curricular reforms for 
the teacher-training programmes of various majors, in an effort to prepare the 
pre-service and in-service teachers for the influx of Mainland immigrant children in 
different individual subjects. 
In short, the findings in this study completed the literature gap where pre-service 
teachers’ voices have not yet been explored previously. The better understanding of 
these pre-service teachers’ perceptions of newly-arrived children from Mainland 
China informs new practice for the future development of teacher-training 
programmes. 
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1. A sample of the consent form for participants 
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2. Focus group protocol 
Date: 
Facilitator: 
Location: 
Participants: (labeled with anonymous ID)  
Introduction 
Facilitator: Welcome and thank you for attending this informal discussion. The 
purpose of this discussion is to see how you, as a pre-service teacher perceive newly 
arrived children, or for short NAC. In particular, we would like to learn your thoughts 
on why do you have such perceptions and how do such perceptions influence your 
everyday teaching or interactions with these children. We have prepared a series of 
questions to guide this discussion. However, you’re free to raise any issues pertaining 
to the topic which you think are important. As a facilitator, my role is to gather your 
opinion and not participate in the discussion. Please share your honest thoughts and 
feel free to respond to gather other’s comment. Is there any other question or concern? 
If not, we shall start our discussion. 
Warm-up section 
What do you think of the newly arrived children? 
How do you define newly arrived children? 
What is your understanding of the characteristics of these newly arrived children? 
In-depth section 1: 
Why do you have such thoughts about these newly arrived children? 
How do you develop such perceptions? Where do you get such understanding? 
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In-depth section 2: 
How do you feel about teaching NAC?  
In-depth section 3: 
What would you prepare for teaching NAC? 
 If you will teach a class with many NAC, how would you prepare for teaching 
this class? 
Conclusion 
Thank you for your time and contribution. Your input would help us to understand 
pre-service English teachers’ views on newly arrived children and how these 
perceptions influence their everyday teaching. Any information obtained in this study 
will remain very strictly confidential, will be known to no-one, and will be used for 
research purposes only. Codes, not names, are used on all test instruments to protect 
confidentiality. You can review the video-recording of the procedure. We will erase 
the entire videotape or parts of it if you want us to do so. Data will be transcripted into 
archives with all personal identifies removed and be kept indefinitely. If you have any 
questions or concerns about this research study, please feel free to contact the 
Principal Investigator Mr. Chan Yu Wing, Brad at 95382037 or via email 
[bradywc@hku.hk]. Thank you! 
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3. Transcript for Focus Group 1 
Focus Group 1 (English translation) 
Date:  2012-12-04 
Duration:  40 minutes (first 24 minutes were used) 
Participants: Rachel. Helen, Jennifer & Kitty 
Medium of discussion: Cantonese 
  Timespan Content Speaker 
1  0:00.2 - 1:05.8  Facilitator: Welcome and thank you for attending this informal discussion. The purpose of this discussion is to see how 
you, as a pre-service teacher perceive newly arrived children, or for short NAC. In particular, we would like to learn your 
thoughts on why do you have such perceptions and how do such perceptions influence your everyday teaching or 
interactions with these children. We have prepared a series of questions to guide this discussion. However, you’re free to 
raise any issues pertaining to the topic which you think are important. As a facilitator, my role is to gather your opinion and 
not participate in the discussion. Please share your honest thoughts and feel free to respond to gather other’s comment. Is 
there any other question or concern? If not, we shall start our discussion and Cantonese is welcome in this discussion.  
Facilitator  
2  1:05.8 - 1:20.9  Facilitator: The first...um..question is what do you think of the Newly-arrived Children. You may use adjectives to describe 
them or use metaphor as you like. 
Facilitator  
3  1:20.8 - 1:29.2  [Silence] 
Many [laughter] many 
Rachel  
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4  1:29.2 - 1:31.8  Troublesome Kitty  
5  1:31.7 - 1:44.2  I think they...uh...they are not competent to be admitted into Primary One. I mean they possess insufficient aptitude...or 
lack the foundation (of knowledge).  
Jennifer  
6  1:44.2 - 2:00.5  I think it is very troublesome. Because many kids are sent to schools across the border (between Hong Kong and 
Shenzhen), especially those from Shenzhen. They take all the Primary One places in the Northern District, resulting some 
local kids have to travel into other districts in Hong Kong for Primary One places, so this causes a lot of troubles. 
Kitty  
7  2:00.5 - 2:33.2  [laughter] "newly-arrived"[direct Chinese translation]... there were some newly-arrived children from Mainland China in 
my practicum school last year, I knew they had such (Mainland China immigrant) background. But their daily interaction 
with teachers are (normal)- probably because they were already in upper primary...I taught Primary Four last year...they 
had the such concept (of their identity as newly-arrived children) for a longer time as they have contacted with teachers 
since young age, so there was no significant differences (in their interactions) with classmates and teachers. However, these 
children spoke with a heavy accent, this distinguishes them from other local children.  
Helen  
8  2:33.1 - 2:42.8  That means I got the concept wrong, it should be immigrant from Mainland China instead of newly-arrived children. Kitty  
9  2:42.5 - 3:06.6  Uh...I think in the case of Hong Kong, newly-arrived children, EDB (Education Bureau) define them as children who have 
arrived Hong Kong for less than one year, regardless their place of birth (either in Hong Kong or Mainland China) and 
their parents' citizenship in Hong Kong. From the perspective of EDB, all these children who have arrived Hong Kong 
recently, they share similar educational needs. For example, they may not be good at English. 
Facilitator  
10  3:06.6 - 4:25.7  Then there would be a discrepancy between the case of Primary and Secondary school. I taught some China immigrants in 
a secondary school, some had their first lesson there right after they arrived Hong Kong two days ago. These older China 
immigrant students were very hard-working, they knew their targets, they would not chitchat and kept paying attention to 
you during lesson for entire two hours in an effort to learn English. But it is not the case in Primary school. I went to a 
Primary school for my teaching practicum in Year 2, there were at least 12 to 13 out of 19 students in the class coming 
Jennifer  
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from China immigrant families and had arrived recently. But their parents had not migrated to Hong Kong yet, they had to 
live with their grandparents. These children were not very familiar with things in Hong Kong. At times we need to include 
personalization in our lessons, they were completely not engaged, it is tough. Very often those local children could get 
what I have said without trouble, like Christmas. But those Mainland children may come from less developed areas... you 
know it is Mainland China. I have asked one of those Mainland children and found out his parents were farmers in 
Mainland China. I asked whether he came from major cities like Shenzhen, he said he did not, so he did not know what 
Christmas is, neither did Easter. Therefore, I found it is very difficult to teach them as they do not have the shared 
knowledge like their local counterparts. 
11  4:25.6 - 4:27.6  But are they (Mainland children) easy to teacher, or... Helen  
12  4:27.6 - 4:51.9  They are in fact easy to teach, but some of them were very naughty, naughtier than local Hong Kong children as they were 
not really know how to follow rules. I do not know if these Mainland children were allowed to move freely in classroom 
back in the day. But in classrooms in Hong Kong, you have to sit properly. It is difficult to teach them to do so, especially 
for young children.  
Jennifer  
13  4:51.8 - 6:15.5  I have contacted with newly-arrived children from Mainland China as well. Last year when I worked in Kennedy Centre 
(Hong Kong Red Cross John F. Kennedy Centre, a special school for disabled children aged from six to twenty)... as a 
tutor, one of the student was NAC from Mainland China. She had been Hong Kong- for less than half a year, probably for 
a few months, from Fujian Province. In Kennedy Centre, you know that kid is physically challenged. The therapeutic 
facilities... in Mainland was... not good, so her family sent her to Hong Kong. So she... she ...uh... she lived with her 
father's friends, her father's friends rented an apartment for her. Her father came to Hong Kong to stay with her, but her 
mother stayed in Mainland, only visited her every three months. Her elder sister went to school in Hong Kong too, in those 
vocational training schools you know, but sometimes she took part-time jobs as well. I think that girl was a very motivated 
learner, that means...that means... she is- because English was a very difficult subject for her, like she had zero concept on 
Kitty  
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themes. I had to teach her starting from scratch, even though she was eleven years old, I had to teach her things of 
Primary... One. It is... difficult, but her learning attitudes were excellent, I suddenly remember this case. [laughter] So... it 
is a very special experience. 
14  6:15.5 - 6:47.7  [silence] 
But at times when we were having lesson, she said she missed her mother very much and had not seen her mother for so 
long. She just kept saying her mother was gone, that means... oh she had to wait for another three months. So emotionally 
these Mainland children... need more care and love. Besides helping them in academic aspect, we need to pay attention to 
the fact that the lack of mother's presence would... would... have a huge impact on the development of these children. 
[silence] 
Kitty  
15  6:47.7 - 6:52.1  Do you have anything to add? Facilitator  
16  6:52.3 - 7:40.7  I think there is a large discrepancy between the education systems in Mainland China and Hong Kong, so does the learning 
atmosphere. Nowadays children in Hong Kong have been trained to be all-rounded since kindergarten, so they can get what 
we want to do without teaching them explicitly, or even give us something more than we can expected. But when we really 
teach NAC from Mainland, you may find some of them may even have trouble of recognizing the 26 letters of English 
alphabet. If you put all of them into a class, like putting an ordinary local Hong Kong child with a NAC from Mainland, 
even if the local one is not very bright, you will have a hard time for catering the needs of the NAC from Mainland. When 
some local students started writing sentences, those Mainland students were still struggling to recognize ABC, some NAC 
from Mainland are... 
Jennifer  
17  7:40.6 - 7:43.0  Then I need to help them by providing tutorials to them. Kitty  
18  7:43.0 - 7:47.7  Sometimes it may work, some NAC from Mainland may benefit a lot from tutorials, some may not. Jennifer  
19  7:47.7 - 9:26.1  I remember one... of the secondary students I interviewed (as part-time journalist). She... uh... daddy used to be an illegal 
immigrant. She lived with her mum in Mainland China. Then... her daddy granted the permanent residency in Hong Kong, 
Rachel  
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I am not sure. Then... uh... uh... her mum and her... migrated to Hong Kong , her mum was not granted the One-way Permit 
(one of the major way for Mainlanders to migrated to Hong Kong)... she only got the Two-way Permit (the passport that 
allows Mainlanders to stay in Hong Kong for a few months for family purposes but need to return to Mainland China for a 
while before renewing the Permit), her mum had to travel across border (to stay with her). Actually the day I interviewed 
her was the day she received the "Outstanding Student Award", we (as journalists) were invited to have interviews with the 
awardees. The interview went perfectly normal at the beginning, but when asked about the family background, the girl was 
irritated by our questions. It was...sensitive for her to talk about her family. Besides that she was close to tears. Then I 
asked if she would miss her mum... um... things happened in family... She replied that the lack of presence of her mum 
really upset her, it was exhausting for her mum to travel across border. Then regarding her family... daddy, her family 
relied on her daddy's income, a rather low income, leading a tough life. It is interesting that when you saw that... um... 
asked her things about the "Out... Outstanding Student Award", she acted perfectly normal, like an elite student. But when 
asked about the family background, it was difficult for me as a journalist to gather any information. 
20  9:26.0 - 9:31.6  Usually those NAC from Mainland China have excellent academic performance, because they know their aptitude is not 
good as their local counterparts. 
Helen  
21  9:30.5 - 9:31.5  So they are very hard-working. Kitty  
22  9:31.7 - 10:09.5  But when it comes to peer relationships, or relationships with family members, we need to pay more attention to the others 
sides of these Mainland students. Because in last year's teaching practicum I went to... saw some students, although I did 
not teach them, two Primary Six students were new arrivals from Mainland. They were sturdy, apparently they were 
already in their teens. I observed that these two students always hung out together, they formed their own group, you know 
in Primary Six students already formed cliques. These new arrivals' interactions with the rest of the school... need our 
attention. 
Helen  
23  10:09.4 - So thank you for your prolific input, before we discuss the second question, I would like to summarize what you have said. Facilitator  
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10:57.2  Most of you come to understand these NAC from Mainland China, through your teaching experiences or personal contact, 
or even from observation from others. The second question would be, other than what you have mentioned, what else 
construct such perceptions you have on NAC from Mainland China? 
24  10:57.1 - 
11:09.5  
Media, it is the most significant one and we pay close attention to, particularly we read news every day. I remember earlier 
the media was flooded with the news of the shortage of Primary One places. 
Rachel  
25  11:09.4 - 
11:12.8  
Those local mum cried   
26  11:12.8 - 
12:43.0  
The situation in Northern District is another major concern. The live TV news report presented two cross-border cases of 
schooling... one is cross-border (between Hong Kong and Shenzhen), another one is cross-districts (from Northern District 
to other districts in Hong Kong). For the cross districts case, it was caused by the shortage of Primary One places in 
Northern District, then that local Hong Kong child have to go to school in other districts. Actually it was cruel for both 
cases. That local boy... no a girl actually, had a younger brother. Her mum had to wake up early at five o'clock, the 
younger brother also needed to wake up as he was not supposed to be left alone at home. Going to school just looked like 
moving house as every time each family member had to be involved. Recently, I read this news and felt a bit... the whole 
thing is just wasting everyone's time. I am not sure... whether there is a problem in the policy, or people' concepts have 
already... (been deeply) under the impression that everything in Hong Kong is the best, actually things in Mainland are not 
that bad, I am not sure. But I am upset that people have to exhaust themselves unwillingly, just because the Primary One 
places are far from sufficient. Those children with non-local parents, or newly-arrived ones, may be blamed because of 
such media coverage.  
Rachel  
27  12:43.0 - 
15:29.1  
Sometimes we might not be able to see those newly-arrived children from Mainland by ourselves, but we could overhear 
in-services teachers' conversations about these children during our teaching practicum. At times in these conservations, I 
heard that a few students were perceived as naughty and stupid, then I found out actually all these alleged bad students 
Jennifer  
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were newly-arrived children from Mainland. In a practicum school of mine, I was literally shocked by the speech of the 
principal as he said the level of his students were awful. You know some schools were closed years ago, but how could this 
(less privileged) school stay open? In fact this school has admitted a lot of students with SEN (Special Educational Needs) 
and newly-arrived children from Mainland China. This school is located in Tai Kok Tsui. Actually each intake of these 
SEN students, they ...uh... the Education Bureau (EDB) will grant a lump sum to the school, for the purpose of curriculum 
development. Unsurprisingly this school started to admit these SEN students and new arrivals, majority of the students in 
this school were new arrivals and SEN students. For the normal students, only four out of nineteen students can be found, 
and only local Hong Kong students are normal. The learning progress of these four local students was significantly affected 
by their new arrivals and SEN classmates. When you wish to need to teach five new words, it turns out you can only teach 
two words. It is simply because suddenly an Autistic student loses his control, arguing with the student sitting at the back, 
then with another student from the other side of the classroom, threatening to kill him. Meanwhile a student with low IQ 
ask you 'What is this? What is this word?. 'This is the letter "A"'. Actually the student is still not able to learn such simple 
thing even though I have taught him this since a long time ago. Then those... uh... hard-working NAC would say "shut up" 
whereas those naughty NAC would keep running around in the classroom and saying foul language. So those in-service 
teachers did not like those... newly-arrived children from Mainland. You can see those in-service teachers treated those 
four local students very well, say answering one simple question correctly, the teachers would praise them... even it is a bit 
over-praising. But for newly-arrived children, those teachers would never praise them even if they answered questions 
correctly. So from what those in-service teachers had said, I feel that there was some sort of... discrimination. After all 
those in-service teachers just did not like NAC from Mainland, always thinking that they are naughty and stupid. However, 
there were still some teachers who had more objective views and said 'Some Mainland students like blah blah blah are 
indeed good students'. 'They are just exceptional cases, the rest of Mainland students are bad'. I am not sure whether these 
perception held by those in-service teacher would affect their everyday teaching or not, but I think most of teachers there 
did not like teaching NAC from Mainland.  
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28  15:29.2 - 
16:21.9  
Very often I teach secondary students, I taught a tutorial course in which the school treated new arrival students from 
Mainland as an investment tool. Because many Mainland students were excellent at Maths and Science, given their English 
was bad. The school picked those new arrivals who were good at maths, good at science subjects, or language (i.e. 
Chinese), then pushed them to participate in Mathematical Olympiad next week despite the fact that these students just 
arrived Hong Kong a few days ago. Perhaps those prizes won by these Mainland students helped the school stay open. I 
think some teachers, some schools treated those new arrival students as an investment. I gained this insight as my students 
in that school told me.  
Jennifer  
29  16:21.9 - 
17:02.7  
I think my perceptions regarding NAC were mainly based on my personal experiences. Because I think most of time the 
media just sensationalize this issue, they just... take the most extreme cases, so that even originally you are ok with the 
newly arrivals from Mainland China, then you perceptions on these new arrival students will change since you are 
surrounded by all this kind of news everyday. Actually how many people really meet these new arrivals in person, or work 
with them? I do not think there are many. 
Helen  
30  17:02.7 - 
17:43.2  
After listening to all you input, there are many ways.. that influence the formation of your perceptions, then I have another 
more in-depth question for you. Just before you mentioned your own perceptions on NAC from Mainland, then would such 
perceptions influence your interactions with these children in future? For example if you think NAC from Mainland are 
stupid and naughty, then when you meet them in future, would you treat them well, or badly? Will such thing happen to 
you? 
Facilitator  
31  17:43.7 - 
18:24.2  
As a teacher [giggling], we should not have such attitude when it comes to teaching our students. As a teacher... we... 
should treat every student equally, and try our best not to encourage favouritism. In particular, I think as English teachers 
we are expected to know the English language foundation of Mainland students is weaker, so we have to put more effort 
into helping these students...to consolidate their English language foundation. So... we should not... treat these new arrivals 
unfavourably or to label them... I do not think this is the right attitude.  
Kitty  
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32  18:24.2 - 
19:33.9  
I think we should not have such perceptions (to treat Mainland students unfavourably) either. Even during my teaching 
practicum, I would not differentiate Mainland students from local students, and treat any student differently, this is the boundary 
of every teacher. But in practice there is a problem, because the English level of Mainland students is certainly... actually I 
cannot be certain that... they need more... more support. But as a teacher, in fact there is little time for us, just during recess, 
lunchtime and after school, to give extra support for Mainland students. Children very often are least willing to stay after school, 
especially when their mums are waiting outside the school so we cannot ask our students to stay after school for so long, only 
recess and lunchtime are left available. How, during lunchtime and recess, we need to spare our time for playground and 
classroom duty, and recess is just too short (to do anything useful for helping those Mainland students). So we are willing to 
help those Mainland students, but we just do not have the time to help them as both teachers and students have to rush to the 
next lesson every day. Does this mean teachers treating Mainland students unfairly? Are teachers not going to help them 
persistently? Of course not, the issue is that we do not have the time in practice.  
Helen  
33  19:33.9 - 
19:41.8  
That's why I went to that school (Kennedy Centre)... as a tutor. In-service teachers just cannot spare so much time for 
Mainland students as they have a busy life in school.  
Kitty  
34  19:41.8 - 
19:47.1  
Some people said as a teacher... (you should spare your personal time)... but not every teacher can do so... Helen  
35  19:47.1 - 
19:59.6  
Just do not have the time. Sometimes I feel (it is impossible)... So if there are sufficient resources available, that means 
sufficient enough to hire extra tutors, then we can have one-to-one tutorials for NAC, or anything else... so that we can 
improve their English. 
Kitty  
36  19:59.5 - 
20:33.0  
I think sometimes it is a mutual thing. Even if teachers have the time and resources to help these NAC or less able students, 
but all depends on students’ willingness to be helped. When you identify these students are weak or they know they are 
weak, you can still change nothing when these students give up themselves, and they are hopeless. Not matter how long 
have you put them in detention, or how many effort you  have made, there may be not any outcomes.  
Jennifer  
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37  20:33.0 - 
20:43.4  
um... actually because they have already missed out things they should have learnt in the first week. Such missed 
knowledge after weeks and consequently demotivate their learning, they may said “I do not want to learn, just leave me 
alone”.  
Helen  
38  20:43.3 - 
22:19.3  
And there is peer influence as well. Imagine when everybody goes out and have fun during recess, and own their private 
time after they finish their lunch, but you have to see certain teachers, need to attend remedial classes. Some children may 
say “Why would you play now? Don’t you have English remedial class today? Your English is not that good”. And I 
am not sure, such comments made by others classmates may upset Mainland students as they may think themselves are... 
terrible. Then forcing them to get extra help may make them lose friendships and ultimately decoupage them seeking help 
from teachers. It is very difficult to achieve a balance. When students are willing to get help, certainly there will be good 
outcomes. But just... those older NAC, probably those Mainland students in secondary schools, they would understand they 
cannot afford to miss the chance to get help as people have already provided some many resources for them. But for those 
younger ones, probably in their Primary One or Two, they just do not understand why they have to come to Hong Kong, 
just because their parents think Hong Kong is a better place to settle. And about their families- most NAC from Mainland 
live with their grandparents only... like grandfathers those elder relatives. So even though you have done a lot of things in 
schools, your effort would be wasted as their grandparent would say “Just leave the homework, come to eat,  sleep and 
watch TV instead”. So it is sometimes quite annoyed by this. So I think it is mutual.  
Jennifer  
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4. Transcript for Focus Group 2 
Focus Group 2 (English translation) 
Date:  2012-12-05 
Duration:  45 minutes (first 30 minutes were used) 
Participants: Ginny, Elisabeth, Wendy & Lily 
Medium of discussion: Cantonese 
   Timespan Content Speaker 
1  0:03.6 - 1:03.4  Facilitator: Welcome and thank you for attending this informal discussion. The purpose of this discussion is 
to see how you, as a pre-service teacher perceive newly arrived children, or for short NAC. In particular, we 
would like to learn your thoughts on why do you have such perceptions and how do such perceptions 
influence your everyday teaching or interactions with these children. We have prepared a series of questions 
to guide this discussion. However, you’re free to raise any issues pertaining to the topic which you think are 
important. As a facilitator, my role is to gather your opinion and not participate in the discussion. Please 
share your honest thoughts and feel free to respond to gather other’s comment. Is there any other question or 
concern? If not, we shall start our discussion and Cantonese is welcome for this discussion.  
Facilitator  
2  1:03.4 - 1:30.2  So my first question would be what do you think of the Newly-arrived children from Mainland China? 
[disturbance from the room next door]  
Facilitator  
3  1:31.1 - 1:49.5  In Cantonese, that means as a pre-service English teacher, what is your perception on newly-arrived children Facilitator  
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from Mainland China? You may use a few adjectives to describe them, or use metaphors , just use whatever 
you like to express your views on them.  
4  1:53.6 - 2:09.7  uh... I think their English ability is relatively weaker than their local classmates. Because they usually start 
learning English later (than their local counterparts).  
Lily  
5  2:09.7 - 2:49.6   [laughter] I think so, because we always hear that some schools organize some sort of remedial classes for 
newly-arrived children (NAC) from Mainland China... to help them improve their English. Actually not just 
for English, such classes, such as homework tutorial classes, probably... help them adapt to different aspects 
of their school life overall. Therefore the availability of such classes for NAC from Mainland would give us 
the impression that er... academically these children need more support from others.  
Ginny  
6  2:49.5 - 3:32.4  And I remember there is a problem for Mainland students in terms of peer interactions. During my teaching 
practicum last year, a... a student who came from Mainland, actually there were two. One of them just 
arrived Hong Kong and could barely speak Cantonese, actually...  he could not speak it well. So basically 
he used Putonghua (i.e. Mandarin) in daily conservations with classmates. So sometimes I observed that... 
his classmates were not really willing to initiate a conversation with him. Even during my lesson... uh... I.. 
taught English, he would use Putonghua to answer my questions briefly.  
Lily  
7  3:32.6 - 3:38.9  Perhaps I think the cause of such difficulty in social interactions... was the language barrier, (their first 
language) Putonghua.   
Elisabeth  
8  3:38.9 - 3:44.4  This is one of the... one of the causes. Lily  
9  3:45.0 - 4:12.6   [laughter] Sometimes I feel that the educational level of some Mainland new arrivals is... not that high. 
During my practicum last year, some of my students were Mainland new arrivals, their... English is not that 
good, but their Chinese was quite OK, probably because their parents were Cantonese speakers. So... so... 
you could observe that they looked OK, interactions with their classmates were ok too, just a bit... weak in 
Wendy  
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English.  
10  4:12.6 - 4:29.2  However I could not observe that their English ability is weak, because... I am not sure if... it was the 
problem of my practicum school. For schools which usually admit Mainland new arrivals, the difference 
between new arrivals and local students is not significant enough to be observable. 
Elisabeth  
11  4:29.4 - 5:43.8  I think it really depends on the context of each school. From my observation among the practicum schools I 
have been... I...  think the Chinese level of Mainland students was not bad, just like what you mentioned. 
Probably it was because many NAC from Mainland speak Putonghua at home, plus nowadays some schools 
have been using Putonghua to teach Chinese language. As a result, I think NAC from mainland, not 
surprisingly, are good at Chinese, some even perform better than their local classmates. But it is doubtless 
the standard of English in schools in Hong Kong is higher than that of their Mainland counterparts. So when 
these Mainland students arrive Hong Kong and study in the same form as they do in Mainland, the English 
level required in Hong Kong curriculum would be higher than their current level, so I think they would have 
a hard time learning English here and their English are expected to be less proficient that their local 
classmates. And previously uh... someone just mentioned that... Mainland students may not be able to 
comprehend locals’ conversations, I agree with that. Sometimes these Mainlanders speak Cantonese with a 
heavy accent, such Cantonese with accent would make me not willing to initiate [laughter] a comprehensive 
conversation with them.  
Ginny  
12  5:43.8 - 5:46.6  Even as a teacher you will do so (not willing to talk with students who speak Cantonese with a heavy 
accent)? [laughter] 
Elisabeth  
13  5:46.6 - 6:13.0  Er... as teacher I would (talk with students with a heavy accent). But when I was in school, as a student, I 
would opt not... am not willing to initiate a conversation with them. But if as a teacher, I would talk with 
them. Because as a teacher you are responsible for the study of these Mainland students, you should not 
Ginny  
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ignore them.  
14  6:13.0 - 7:03.6  Actually I agree what you have mentioned earlier that uh... their English may not be bad.  Yes I remember 
a student of mine during my practicum that in the beginning his English was poorer than his local classmates 
as he started learning English late. But I think his.... family may... force him to study hard, you can feel that 
he was very serious in his learning and his really did revision at home. So when we had dictations, or having 
vocabulary quizzes, that student could perform satisfactorily in tasks that can be recited because he really 
memorized the tested items. Yes, so... you can see when that student made effort into his study, he can 
achieve something. However after all there was still a lack of some basic foundation knowledge compared 
with his local classmates.  
Lily  
15  7:03.6 - 7:13.3  What support would you give to those Mainland new arrival students? You just mentioned you had a NAC 
from Mainland in your practicum. 
Elisabeth  
16  7:13.2 - 7:15.4  um.. actually... Lily  
17  7:15.4 - 8:09.2  Perhaps we can share this later in this focus group. [laughter] Because at this moment I just want to know 
your perceptions on these NAC from Mainland, in other words your views on them. Maybe we can 
summarize what we have mentioned at this point. Most of you agreed that NAC from Mainland were weak 
in English, and about their social life some of you said they had difficulty whereas others thought they are 
perfectly ok. And some of you attribute this to the heavy accent mainlanders possessed so their local 
classmates were not willing to talk with them. Do you have anything else want to add? [silence] 
 Facilitator 
18  8:09.2 - 8:33.8  Actually I have something more to share. I think ... my perceptions on NAC from Mainland China is that, 
for example in University of Hong Kong, I met some Mainland students, personally... I think that their... 
style are conservative. [laughter] They have a rather... plain fashion style.  
Ginny  
19  8:33.7 - 8:35.6  We are talking about primary kids... Lily  
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20  8:35.6 - 8:52.2  The discussion is not limited to primary kids. I mean as a... because we are going to be a teacher, then we 
will face a lot of NAC from Mainland in the coming future, especially the issue of children with non-local 
parents... 
Facilitator  
21  8:52.2 - 9:02.9  Because I thought there is not limitation... in terms of the age of Mainland students in our discussion, so I 
thought... because I would think more about those Mainland students in university... 
Ginny  
22  9:03.5 - 9:04.5  Later we will... Facilitator  
23  9:04.1 - 9:06.5  Children or student? Lily  
24  9:06.5 - 9:08.4  Children, children  
Children, children 
Facilitator  
25  9:08.3 - 9:14.4  In fact I think some of Mainland students in university are fashionable, kind of. Ginny  
26  9:14.4 - 9:15.4  I think only some of them are. Wendy  
27  9:15.1 - 9:18.9  Yes, I think they are rather... thrifty and plain life style. Ginny  
28  9:18.9 - 9:20.4  Not frugal Lily  
29  9:20.3 - 9:38.4  Or we can take this as our second question, in other words how would you formulate such perceptions? I 
think I will ask this question later, so now do you have anything to add? What would you use to describe 
them? Adjectives? Metaphors? [silence]  
Facilitator  
30  9:38.4 - 10:20.4  If not, we can move on our next guided question. So the... second question is that  "Why do you have such 
thoughts about these Newly-arrived Children". In other words... how would you formulate all these 
perceptions, as you have mentioned quite a few in the previous session.  
Facilitator  
31  10:20.4 - 11:15.6  I think the TV, I think the mass media...the media. For instance there are some TV programmes like 
“Tuesday Report’, " News Magazine” and “Hong Kong Connection”. These programmes showed that...  
the life of Mainland immigrants were very tough, their children lacked the... the... financial support from 
Ginny  
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their parents, so that they could not afford to take part in any extra-curricular activities and they were 
lagging behind the class. Such media coverage gave me... a rather negative impression. When it comes to 
talking about children... from Mainland, who also came from a poor family, this gave me.... an impression 
that most of these Mainland immigrants are in poverty.  
32  11:15.5 - 11:35.5  Yes, like the Fresh Fish Traders' School, the media has been reporting this school for long  [laughter] We 
know the school takes a lot of NAC from Mainland China, probably the influence of journalists is quite... 
significant. Actually we have two practicum schools for our teaching practicum in our training [laughter], so 
the influence accumulated would exert a huge impact on our perceptions on NAC from Mainland.  
 Wendy 
33  11:35.5 - 11:47.5  [silence] 
Maybe sometimes in your part-time jobs, have you met NAC from Mainland China? 
[shaking heads]  
Facilitator  
34  11:47.5 - 11:48.5  Barely Ginny  
35  11:48.2 - 11:51.5  For tutoring... most of the my part-time jobs are tutoring.  Elisabeth  
36  11:51.4 - 12:50.4  Previously I had a part-time job working as a tutor in an after-school tutorial class, in Sham Shui Po. It was a 
writing class on Saturdays, in a school in Sham Shui Po... only a few students, like four to five students 
attended. In fact uh that class was... not designated for NAC from Mainland, it was just a class for remedial 
purpose. But there were two or three, oh two, out of four students in the class were NAC from Mainland, 
another one was a student with SEN (Special Educational Needs). You can see that two Mainland students 
were weak. No, actually the whole group was weak. You can see [laughter] that these students did not even 
know some very basic vocabulary. But I think this example is rather... superficial. I mean I cannot compare 
their performance with other classmates in the school, so it was just... they were just... not so bright in my 
opinion [laughter]. It is just my personal experience, these NAC’s English is rather weak.  
Lily  
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37  12:59.9 - 13:32.4  And those mass media like the TV programme “News Magazine” I often watch, usually the programme 
reports those family with low income, daddy and mummy may- the daddy may work as a breadwinner, the 
mummy may take care of the family, so the English of the children, or their parents’ English may not be 
very good. That’s why these parents are more likely to rely on the school, teachers for teaching their 
children English. I mean these parents may be able to help their children’s for learning Chinese, but for 
English they can barely help their children as they themselves do not know English, it is not surprised that 
these parents reply often reply on school (for teaching their children English).  
Wendy  
38  13:32.3 - 13:59.5  Actually... you [laughter] reminded me...an very important point, that is according to my observation, you 
cannot really find NAC from Mainland in private tutoring, or in tutorial centres when I had my part-time 
jobs there, NAC from Mainland... are just like something that never exist.  
  Elisabeth 
39  13:59.5 - 14:26.6  But I... in my example mentioned before, those students in Sham Shui Po, I think in general that school 
admitted more students from low-income families, not just new arrivals from Mainland. That school 
provided many resources for students to participate in extra-curricular activities (ECAs). Students there did 
not need to pay for their ECAs such as homework tutorial classes and other ECAs 
Lily  
40  14:26.6 - 14:36.9  But then do you think there would be a difference in terms of the qualifications of tutors between paid ECAs 
and free-of-charge ECAs? I mean would you receive the same quality of instruction as unpaid ECAs when 
you have paid... 
Elisabeth  
41  14:36.8 - 14:53.5  It is not always true. As mentioned the homework tutorial classes were held by teachers of that school, or us 
(student teachers). Besides, the school provided some unpaid ECAs like outdoor visits or uh... Scouts. 
Overall a wide variety of unpaid ECAs were provided.  
Lily  
42  14:53.5 - 14:58.1  Then your focus is not just limited to the academic aspect, but also to broaden their horizon.  Elisabeth  
43  14:58.6 - 15:08.4  Both, both. What I meant was that the school and teachers would provide these support and resources to Lily  
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NAC from Mainland, in an effort to compensate for the lack of parental support of these NAC.   
44  15:08.4 - 15:17.3  I just wonder if every school has that many resources as the one you have mentioned. Elisabeth  
45  15:17.2 - 15:18.7  Yes you are right, it really depends on every school.  Lily  
46  15:18.7 - 16:00.1   [silence] I think I can safely summarize at this point that every one of you would agree that we have been 
watching TV since we were young. The influence of mass media is more significant than our teaching 
practicum TP or our personal experiences in our part-time jobs.  Then have you ever met classmates from 
Mainland when you are still in your schooling? 
Facilitator  
47  16:00.0 - 16:10.0  laughter] Actually my primary school was located in Sham Shui Po. I remember at that time, in fact may 
years ago, I am not sure if I can apply this case in this discussion.  
Elisabeth  
48  16:09.9 - 16:13.4  Definitely, it is a very important part of life which constructs your perceptions on NAC from Mainland.  Facilitator  
49  16:13.3 - 16:28.7  Yea, my primary school was one of the schools in Sham Shui Po, you know Sham Shui Po has been a 
community for new arrivals from Mainland. I was the only one student in the class who was born in Hong 
Kong. I know this as a teacher asked "Who is born in Hong Kong?" Only me raised up my hand, no one else 
in the class raised up their hands. So that... proportion was like that.   
Elisabeth  
50  16:28.6 - 16:30.4  Wow, that many? That was shocking.  Lily  
51  16:30.3 - 16:32.1  Yes, so that teacher could always recall me.  Elisabeth  
52  16:32.0 - 16:33.0  In your primary school? Lily  
53  16:33.3 - 16:35.2   (Was that happened) In your Primary One, right after you entered the school? Wendy  
54  16:34.5 - 16:35.5  Primary school. Elisabeth  
55  16:35.2 - 16:39.6  I am not sure, just Primary something, but...  Elisabeth  
56  16:39.6 - 16:42.6  Actually because the rest of the class did not understand (that teacher’s English) [laughter] Wendy  
57  16:42.6 - 16:46.6  Maybe you are right, probably. Lily  
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58  16:46.6 - 16:48.1  Because your English was better. Wendy  
59  16:48.0 - 16:49.0  As same as others. Elisabeth  
60  16:48.6 - 16:49.6  That may explain why (you thought you were the only locally-born student in class) [laughter]  Lily  
61  16:49.4 - 16:51.5  It cannot be possible that you cannot figure this out, please continue.  Wendy  
62  16:51.4 - 16:52.9  Yes. Elisabeth  
63  16:52.8 - 16:56.9  She doubts this right away, her pride of being the only locally-born student was gone.  Lily  
64  16:56.8 - 17:20.6  At that time I could not differentiate which one was local student, which one was NAC from Mainland 
because everyone around me was Mainland student. Therefore it was not possible to compare local and 
Mainland students, in terms of school performance. But in general I knew that my teachers spent a lot of 
their time, even their private time to give tutorials to those NAC voluntarily. Yes they did not charge a single 
penny.  
Elisabeth  
65  17:20.5 - 17:29.2  That means those teachers did not just help these NAC in school, but also outside school? Do you mean 
those teachers gave private tutorials to their Mainland students? 
  Elisabeth 
66  17:29.1 - 17:32.3  Yes, sort of.  Lily 
67  17:32.2 - 17:34.1  Your teachers were so generous.   Wendy 
68  17:34.0 - 17:41.0   [laughter] When we saw our teacher put a lot of effort on us, we... we knew that we had to study hard.   Elisabeth 
69  17:40.9 - 19:16.6  I had Mainland classmates as well. In my primary school I was... I studied in a primary school in a public 
housing estate. Back in the day there were five to six (Mainland students in my class)... they were in their 
Primary Five and Six. These five to six NAC from Mainland joined my class in the middle of the school 
term, they just arrived Hong Kong for education. They gave me the impression that they were very quiet and 
shy. Perhaps it was because they spoke with a heavy accent [laughter]. Then... then I felt that their 
self-image was relatively lower and they were afraid to raise up their hands to answer questions in class. 
Ginny  
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Every time teachers would then ask these NAC to answer questions when teachers could see these students 
too shy to raise up their hands. But when these Mainland students were answering teachers ‘questions, some 
students... would laugh at them (because of the heavy accent). So um... sooner and later these Mainland 
students gave me and other classmates the image that they um had a bad academic performance, and shy as 
well. Then when I... my teachers saw this, they actually had no... they did pay particular attention to these 
Mainland students, although the teachers did not spare their time to additional support. Rather, my teachers 
appointed some students with better academic performance, like me as one of these bright students 
[laughter] to take care of these Mainland students. For example, like for dictations... those English 
dictations, we would help these Mainland classmates to revise the dictation. Because those Mainland 
students were rather weak in English and for example- they would perform badly in dictations. They always 
failed in dictation, just got a few marks only.  
70  19:16.5 - 19:25.7  But do you think the cause of their problem lied on their ability or their willingness to study? Or they are just 
lazy? 
Lily  
71  19:25.6 - 19:39.3  I think all these were actual causes of their problem. But mainly it was because their ability was too weak. 
And because... when they experienced such frustration for so long[laughter], it would affect their... their 
motivation of learning.  
Ginny  
72  19:39.2 - 19:44.2  But were they hard-working? Lily  
73  19:44.2 - 20:07.1  I think they were just confused by the new subject English and its learning process. I mean [laughter] I feel 
that emotionally they did not understand why English was so difficult and what were they actually learning. 
In other words they did not understand what they were learning and why they had to learn this (English), 
consequently they did not have the interest to learn English anymore.  
Ginny  
74  20:07.0 - 20:12.4   [silence] Maybe... Facilitator  
60 
 
75  20:12.4 - 20:44.5  I do not know how I could identify my classmates were from Mainland or not. I did not know any of my 
classmates in my primary and secondary school came from Mainland. At that time the teachers... I did not 
know, it seemed that not so many classmates had a heavy accent. Also my teachers did not intentionally 
label which classmate came from Mainland, and we did not have any classmate joined my class in the 
middle of the school term, so I did not know whether there was any classmate of mine came from Mainland. 
Wendy  
76  20:44.5 - 20:49.3  The reason why I knew my classmate came from Mainland is that I talked with them during recess. Ginny  
77  20:49.3 - 20:51.3  Did your Mainland classmates had accent? [laughter]  Lily  
78  20:51.2 - 21:00.8  No, he just told me about that. Ginny  
79  21:00.8 - 21:07.9  I do not have any Mainland classmates... as far as I could remember. Lily  
80  21:07.9 - 21:11.6  Because apparently you would not ask them “Are you new arrival?” [laughter]  Wendy  
81  21:11.5 - 21:15.5  Unless you heard this right after these Mainland arrived.  Lily  
82  21:13.5 - 21:14.6  You could know this simply by observation? Elisabeth  
83  21:14.5 - 21:16.1  Not observation, then how could you know? Wendy  
84  21:16.0 - 21:25.8  Ah! uh... New... Let me see uh... I mean not born in Hong Kong, but... Lily  
85  21:25.7 - 21:26.5  Have been Hong Kong for less than seven years, right? Elisabeth  
86  21:26.4 - 21:40.9  It is open for you to define... uh... I would use the broadest definition, that is children with immigrant 
background, that means their parents could be immigrants.  
Facilitator  
87  21:40.8 - 21:41.8  Then I am also NAC? [laughter]   Elisabeth  
88  21:41.8 - 21:53.5  It would include locally-born children with non-local parents, something like that...  Facilitator  
89  21:53.5 - 21:54.9  So these are new arrivals? Wendy  
90  21:54.8 - 22:01.5  By definition they are technically not migrate to Hong Kong as they are born in Hong Kong Facilitator  
91  22:01.4 - 22:05.7  But for those children with non-local parents, they are born in Hong Kong but their parents are not Hong Lily  
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Kong people. 
92  22:05.6 - 22:07.6  Then those (those children with non-local parents) are NAC right? Wendy  
93  22:07.5 - 22:09.1  Then is it right? Lily  
94  22:09.1 - 22:10.8  New arrivals, that means they are not born in Hong Kong. Wendy  
95  22:10.7 - 22:15.1  I think the term new arrivals means they have been Hong Kong just for a while. Ginny  
96  22:15.1 - 23:38.0  According to the definition of Education Bureau (EDB), these children have been Hong Kong for less than 
one year. But I think one year later... Do they still possess certain characteristics of new arrivals? I do think 
so, I mean it is not possible for them to eradicate their accent just within a year. As a result I would try my 
best... just to use the boarder definitions, actually how you definite NAC can be an great discussion question 
itself. You can define the term in a technical way, like the one of EDB, defining those who have been Hong 
Kong for less than one year. However, from the perspective of a teacher, after a year would these children 
become a totally different person, a local Hong Kong child? From the perspective of a teacher, I do not think 
so. Since this discussion is conducted using the perspective of teachers, so regardless the place of origin, or 
the age of arrival, I think all these children from Mainland China have similar educational needs. For 
example their English may not be good, or they need more peer-support. So as a teacher, it is not our focus 
to look into how these children arrive and how long they have been here. Instead, we should focus on how to 
teach them or how to help them.  
Facilitator  
97  23:38.0 - 23:54.8  If you use such definition, then we certainly cannot observe which student is new arrival. Because when 
their parents are new arrivals and they are born in Hong Kong, then they do not have the problem of heavy 
accent, probably you may even have a very standard Hong Kong accent, then there would be many new 
arrivals that we are unaware of.  
Elisabeth  
98  23:54.8 - 24:13.4  But in the situation you mentioned, they may not have those difficulties. We assume these children may not Lily  
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have such difficulties such as heavy accent faced by other new arrivals; Then they would not have 
difficulties in learning English... because they do not start learning English late.  
99  24:13.4 - 24:17.1  Because (they start learning English) even in kindergarten... Elisabeth  
100  24:17.0 - 24:19.3  Yes, even in kindergarten Lily  
101  24:19.2 - 24:22.1  Or those arrived Hong Kong for just a few Wendy  
102  24:22.1 - 24:24.7  I think definition like this would be better. Ginny  
103  24:24.7 - 24:44.3  So I think there is no consensus is made about how long they have been Hong Kong. But I think you do all 
agree that it all depends on whether these children can remove their distinguishable characteristics such as 
heavy accent, or whether their English can catch up with the class or not. 
Facilitator  
104  24:44.2 - 24:53.2  [silence]    
105  24:44.8 - 25:17.3  So maybe I ask another question... probably it is the last question, it is a situated question. As we have our 
teaching practicum very soon, if your TP coordinator told you, you have to two classes to choose from (for 
you to teach). You would choose a class with many NAC from Mainland, or another class with just a few? 
Why? 
Facilitator  
106  25:17.3 - 26:03.6  To be honest I would choose the class with a few NAC, it is because I think... for me as a new teacher, I do 
not have the experience and skills to deal with NAC from Mainland. I think if I was forced to teach that 
class with many NAC at this moment, in fact even experienced... experienced teachers would not be able to 
deal with NAC satisfactorily, not to mention new teachers like me. So forcing myself to teach the class with 
many NAC, it would just put even more pressure us. They may not be able to teach these students well, 
these students would also not able to learn from us well. So I would rather choose to teach the class with a 
few... NAC from Mainland. 
Ginny  
107  26:03.6 - 26:27.1  I would also choose the class with a few NAC. First, when the class size is too large, I cannot deal with it as Elisabeth  
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it is impossible to scaffold each student. Second, if... the class size is small or I will co-teach with another 
teacher, I would try to pick the class with more NAC. But unless these two factors are fulfilled, I would 
rather... choose the class with a few NAC.  
108  26:27.1 - 26:58.0  Yes. Even local students are not easy to be dealt with [laughter], not to mention teaching a class with even 
more less able students (i.e. NAC). You know we... as I mentioned, we are just new to the school and we do 
not have many teaching experiences. Therefore we are not ready to... teach those NAC from Mainland 
China. There would be an adverse effect on the class, not us if we insist to teach them.  
Wendy  
109  26:58.0 - 27:48.4  Actually I opt for the same choice. Because uh... I also agree the point of the lack of experience. And I 
suddenly remember that, in addition to those factors we have mentioned, there is another   factor that... or 
these NAC from Mainland have another new identity as new arrival students. But  we cannot assume that... 
actually they can be like other students, having other difficulties such as SEN or whatever. So adding all 
these concerns together, how can I be possible to manage all these things? If I cannot do it well I may even 
worse these students’ learning. So I would prefer [laughter] teaching local students. We have the same 
choice! 
Lily  
110  27:48.9 - 27:49.9  Yes we do [laughter] Wendy  
111  27:49.4 - 28:16.0  Then uh... follow the previous question, if uh... your mentor told you that you have no choice but to teach 
the class with more NAC from Mainland, how would you be prepared to teach the class? Or is there any 
difference between teaching this class and other classes with local students? 
Facilitator  
112  28:15.9 - 28:32.0  Then we need to observe first and it takes time. I mean you need to know how your mentor teach the class, 
when you observe long enough, you will know the needs of the class and the ways to teach them. 
Wendy  
113  28:31.9 - 29:00.7  I think I would communicate with my mentor. I will listen to my mentor’s advices on how to teach the 
students and the ways students learn best. Also if I were given a class with many NAC, I think I would... my 
Ginny  
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expectation on these NAC would be adjusted to a lower one. Because it is not possible to set a normal 
standard like the one for their local classmates. If we insist to set such standard, it is not realistic.  
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5. Transcript for Focus Group 3 
Focus Group 3 
Date:  2012-01-23 
Duration:  40 minutes 
Participants: Katy, Sophia, Susan, Katherine & Christina 
Medium of discussion: English 
 Timespan Content Speaker 
1  0:00 – 1:00 Facilitator: Welcome and thank you for attending this informal discussion. The purpose of this discussion 
is to see how you, as a pre-service teacher perceive newly arrived children, or for short NAC. In particular, 
we would like to learn your thoughts on why do you have such perceptions and how do such perceptions 
influence your everyday teaching or interactions with these children. We have prepared a series of 
questions to guide this discussion. However, you’re free to raise any issues pertaining to the topic which 
you think are important. As a facilitator, my role is to gather your opinion and not participate in the 
discussion. Please share your honest thoughts and feel free to respond to gather other’s comment. Is there 
any other question or concern? If not, we shall start our discussion  
Facilitator  
2  1:00 – 1:29 So for the first question would be what would you think of these newly-arrived children from Mainland 
China? You may use some adjectives to describe them or just metaphor, or anything you like. [silence] To 
convey your meaning [silence]  
Facilitator  
66 
 
3  1:29 – 2:14 I know teachers are not supposed to have.. we should have the same expectations on all the students and 
not really have the function to be judgmental but um... because I did have a few students recently moved 
from Mainland China last year during TP. Er... I would say their English skills may be lower and they did 
not have much support at home... academic support or financial support.   
Susan  
4  2:13 – 2:59 It is similar to my students during my teaching practice last year. He was a newly-arrived student and 
started school a bit later than other students because he just newly arrived Hong Kong. From what I have 
observed, because I was his teacher right? He was not as involved as in the classes because he did not 
know his classmates very well. And he was not very used to the learning style in Hong Kong. That is why 
all the time during the lesson he was either day-dreaming or he was playing with his own pencils, not 
paying attention to the teacher or other students.   
Katherine  
5  2:59 – 3:24 From my observation, such children are more attention seeking, but if you have paid more attention to 
them, teach them more about English, they will be more hard-working and more involved in class. And 
actually after they are more brave and they are not afraid to express themselves freely than Hong Kong 
children.   
Katy  
6  3:24 – 4:09 I have two teaching experiences of (teaching) Mainland students. One is a rich Mainland student and then 
one is a poor Mainland student. The poor Mainland student is uh... his English is uh very bad. And... their 
parents would not give them a lot of support. And um them lag behind in school work. But for the rich 
Mainland child, she is also not very good in English but her parents are able to provide her a lot of 
additional resources and support. So she is more confident even though she also lag behind.   
Sophia  
7  4:09 – 4:38 Uh... I do not have any experiences teaching Mainland children. But as a teacher I feel like... it is 
important to integrate into the class because they are new, so I think we need to pay attention to their 
social differences, the cultural differences and integrate these students into classroom.   
Christina  
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8  4:38 – 5:21 I am responding to uh... Katy. She thinks that her students are more confident and more out-going. But 
mine was... she was outgoing outside the English classroom but like maybe inside the language classroom 
she was more shy because she was shy to... um... didn't have the proper English skills. They were... they 
did not start from (learning English) in kindergarten. So um... I feel that she was outgoing but not in 
classroom.  
Susan  
9  5:21 – 5:58 Mine was not as active as other students. Because for lower primary kids, they tend to be very active in 
class. Before we ask them questions, they will raise their hands before we ask them questions. For the 
Mainlander, he was not paying attention to any of the questions I was asking. He was not... I feel like he 
did not know what he is doing in the class because he cannot understand English. So I think English would 
be a barrier for him to integrate into the class.   
Katherine  
10  5:58 – 6:19 Yeah, it is the reason they do not really pay attention to the class is actually they do not understand 
English. But overall I think they are more hard-working and they actually want to pay attention in class.  
Katy  
11  6:19 – 6:50 Even from their family background, because I was talking to my mentor teacher and she had mentioned 
she talked to a students' parent, but the parent do not really think much about her education, so... they do 
not really value it. So she (the student) was not take part in the questioning in English because she thinks it 
is not important or something.   
Susan  
12  6:50 – 7:04 (inaudible)  Christina 
13 7:15 – 7:39 I also taught two mainland children. Because they cannot catch up with the progress of the English classes, 
they feel very, they are like emotional and they say, ‘Oh, I haven’t done it. Please wait for me!’ And they 
always raise their hands more to ask for answers. They actually cannot complete their homework by 
themselves. 
Katy 
14 7:43 – 8:14 Okay, so far, I notice that many of you have been dealing with children from Mainland China from your Facilitator 
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Teaching Practicum from last year. The second question could be, other than your own teaching 
experience from the last year, what else, uh, such as media, cause you to have such perceptions? 
15 8:16 – 9:13 I think media may be the way to know more about these kids from Mainland China. There are always TV 
programmes from RTHK or TVB. They interviewed Mainland families, ah, families from Mainland 
China. And from most of the cases, I feel like  the children are really hard-working because the 
interviewer always, the setting is like they really has a small hope and the kids are very hard-working 
although they are very poor. So I feel like, from the TV or from the programmes, I have seen they tended 
to be hard-working kids. But because of their family background, they cannot do much about it. Or their 
motivation tended to be low because of their family background and they are not being supported. That’s 
why their English is very poor. 
Katherine 
16 9:14 – 10:00 I really agree with you. The media really plays a very big role in affecting our perceptions on Mainland 
student. Well, at the very beginning, I perceived the Mainland students as poor, not good at English. But 
recently, as the Mainlanders are becoming richer and richer, our perceptions towards the Mainland 
students have positively changed. I think that the Mainland students now will be more confident. And 
even though their English is not so good, they probably have more parental supports and financial 
resources. That will help them  
Sophia 
17 10:03 – 10:50 I also have taught a student. That is a private student. I had private tutorial with him. Actually, he is quite 
wealthy. Although his English is not very good, he is a Primary 4 student. Because his financial 
background is quite good, his family always requested me to give him private tutoring two to three times a 
week. I have seen that his English is improving progressively. So I think that the confidence and standard 
of English can be improved through continuous tutoring.  
Katy 
18 10:55 – 11:35 I’m thinking about (inaudible). Christina 
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19 11:35 – 11:45 Do you think the support should be like within in the classroom or outside the classroom?  Susan 
20 11:45 – 12:08 I don’t know. Maybe support outside the classroom may work. But (inaudible) peer support. Christina 
21 12:10 – 12:54 Yes, peer support is important within the classroom because these Mainland students may feel intimidated 
when the teacher is trying to, not exclude them, but like to put focus on them.  But sometimes the kids 
may feel intimidated when the teacher is focusing on them. It’s like they feel more inferior. They feel they 
are not as good as other students. So I feel that peer support in this sense may lower these students ’sense 
of uncomfortable then because they are not paying attention to the class. Their peers can teach them, you 
know, not critically, but not being (inaudible). 
Katherine 
22 12:55 – 13:43 I mean (inaudible). I have been trying to go into the classroom being open-minded. But the teacher had 
highlighter her name. You know, this student needs special attention because…… she started circling and 
highlighting everything. Okay, she is from the Mainland China. You know, her English is below average 
and she doesn’t even know the alphabets. I just thought that, you know, it’s wrong to judge her like that. 
But I understand she may mean she needed support and she was bad in English.  
Susan 
23 13:44 – 14:23 I think they used to have the perception that (inaudible). Christina 
24 14:24 – 14:42 Probably we can arrange adapting classes for these mainland students, English classes. Actually, the 
schools are willing to spend more money to help them improve their English.  
Katy 
25 14:48 – 15:30 So other than, actually you have answered this question. How you , as an English teacher, can help those 
newly arrived children, such as their emotion, inclusion, getting them involved etc. I just want to ask more 
personal comments on, did you have experience as a student that your classmates were from the 
Mainland? Did you have such experience? From primary or secondary school.  
Facilitator 
 
26 15:37 – 15:42 I think I did not have such experience. (Others laughed.) Sophia 
27 15:43 – 16:00 Yes, I had such experience. Do you want me to talk about her English standard or her learning attitude? Katy 
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28 16:01 – 16:03 It is about how you see her.  Facilitator 
29 16:04 – 17:19  Actually, from my perspective, I don’t like to work with or talk to people from the Mainland because they 
are like, they are labelled. And then my family also say that, oh, they are not very responsible and they are 
not polite. They are like, they are from the Mainland and we have to share things with them. So actually 
my family do not like them. Until Primary 6, I had two friends. They are my good friends because I can 
see that they are not impolite. I think they are like hard-working and their attitude is good. They also like 
sharing things with others. So my perception to them is not that bad. Yes, and then, I also came across a 
few Mainland students in my secondary school. And I think most of them are quite good. So I think I like 
making friends with them.  
Katy 
30 17:20 – 18:33 The situation is different. In Hong Kong, it is really unique, Hong Kong previously being a British colony, 
was separated from the Mainland China. Even local students and (inaudible) think badly about China. But 
I don’t know. So even local families have bad impression on the Mainland as a whole. And then, 
especially, when Mainland people come to Hong Kong and they share our welfare (inaudible), whatever. I 
think it is like that they are at very young age. Their home is in a poor environment. I mean teachers are 
really having sympathy and probably (inaudible) judgment about Mainland students.  
Susan 
31 18:35 – 19:13 I do care for Mainland children because I feel like, for children, they may not discriminate other children. 
As they are still small, they do not know much about discrimination. I think it is mostly their parents who 
tell them not to play with the Mainland kids because they are so called ‘impolite’. They are more like, they 
are not having as politeness as Hong Kong people. It is really the case. So I feel that labelling the 
Mainland China students is mainly from the parents. So, yeah.  
Katherine 
32 19:20 – 19:52 So let’s move on to the next question. So as you know, we are going to have our Teaching Practicum soon. 
If your mentor told you that you had two classes to choose from. For one, there are only a few children 
Facilitator 
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newly arrived from China. And for the other one, there are a lot of children from the Mainland China. 
Which class would you choose? And why? 
33 19:53 – 20:14 I would choose the one with less Mainland children because I am scared I (inaudible). (Others laughed.) I 
am scared that I would have teaching problems with kids using Cantonese or Mandarin, and would not be 
able to meet their needs.  
Christina 
34 20:19 – 20:36 I think I would also choose the class with only a few Mainland students because I’m not really sure about 
their cultural background and I’m not sure how to communicate with them. I’m also not sure that I am 
able to cater for their needs.  
Sophia 
35 20:37 – 21:06 I had experience in teaching two to three Mainland kids. I feel like that it’s really difficult to care to their 
needs. And within such a short of period of time of our Teaching Practicum, I feel it’s really hard to, you 
know, be able to understand how to teach Mainland students. (inaudible). 
Katherine 
36 21:07 – 21:55 I think it depends. It depends whether the Mainland children can speak Cantonese. If they can only speak 
Mandarin, I may choose the class with less Mainland children. If not, if it is not the case, I’m willing to 
choose the class with many Mainland children because actually, I think they are more hard-working, 
maybe easier to teach. They respect teachers more which dislike Hong Kong children. Yeah, they 
challenge you because they have better financial background.  And they may just ignore you sometimes. 
Yeah. So in this case, I would choose the class with more Mainland children. 
Katy 
37 21:56 – 22:47 I really don’t know which class I should choose. I think, in terms of being children as the options, I may 
choose the class with fewer Mainland students. That could be because my entire teaching experience is in 
local schools.  (inaudible) But if I really had twenty or fifteen Mainland students in my class, I think, 
most importantly, as a teacher, I should try to cater to all children’s needs. So it shouldn’t matter where 
they are from because they are really different in their abilities.  
Susan 
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38 22:48 – 23:02 I agree. (inaudible) Christina 
39 23:03 – 23:25 The Teaching Practicum is short, you know, you don’t have much time to get to know more about the 
students. So if we have more time, say one year, one school year, I think we can handle with this situation 
better and have more time to get to know them.  
Katherine 
40 23:26 – 24:05 I think I will choose to teach the class with more Mainland children because there will be more and more 
newly arrived children from the Mainland. I think it is a good chance for me to understand their culture 
and learn how to teach them well.  I think because they grow in a less, not with well financial 
background. You may easily attract their attention by bring them (inaudible) and presents. And so they 
may be encouraged to learn.  I think they are also more (inaudible).  
Katy 
41 24:06 – 24:34 How about the Mainland students who are comparatively wealthy? As you know, a lot of Mainland people 
become more and more wealthy. People always comment on these people that, you know, the second 
generation, wealthy Chinese people tend to be more, you know, they have their own pride. They are not as 
humble as people who are comparatively not as wealthy as these people. How will you handle with them?  
Katherine 
42 24:35 – 24:51 I think they are more, they want to learn more English. They want to improve English. So I think they will 
also pay more attention to the class.  They may not really like (inaudible). 
Katy 
43 24:54 – 25:35 I think I would be willing to teach the Mainland students if the Government, or maybe the Education 
Bureau provides more supports because the curriculum is for local students. So for the Mainland students, 
they just came here. They need a period of adjustment. But they have to use the local curriculum, the local 
textbooks. It is really difficult to teach them. So if the Government could provide more supports, I mean in 
our university courses, that will be more supports then, I think it would be more practical and feasible for 
us to teach the Mainland students.  
Sophia 
44 25:37 – 25:49 Do you think your programme has provided sufficient supports to you to teach newly arrived Mainland Facilitator 
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students? 
45 25:53 – 26:09 There is something of that skill, but did not really target the Mainland students specifically. Of course,  
we can apply the principles we have learned into this situation.  
Sophia 
46 26:10 – 26:49 I think we don’t have much information about immigrants. We don’t know what they are like. (inaudible) 
Maybe they are emotional. How do you feel coming to a new country? I think that is a kind of psychology, 
(inaudible). I think that will be a problem. (inaudible) 
Christina 
47 26:52 – 27:10 It’s good if the schools can arrange more class visits. The school visits for us to different schools can help 
us understand Mainland children (inaudible). 
Katy 
48 27:11 – 27:36 I think we do have school visits to different kinds of schools. Right? Some schools have a lot of minorities 
and some schools have Mainland children. I think more exploration to different kinds of school is 
definitely a good idea to being in touch with different kinds of students.  
Katherine 
49 27:37 – 27:56 (inaudible) Christina 
50 28:00 – 29:01 So I just want to, actually we are almost done. I just want to summarize something, and please tell me 
more about, if you are given a class which consists of many, many newly arrived Mainland students, how 
would you prepare for teaching them? (inaudible) What is the difference between teaching newly arrived 
Mainland children and other local students? Are there any differences? 
Facilitator 
51 29:03 – 29:43 I think I should try to understand them more, maybe like the reasons why they move, as a child, what they 
are experiencing, maybe difficulties might have happened. We can interpret what the child really knows 
and what they are really experiencing. I will try to have a better connection with their parents.  
(inaudible) 
Susan 
52 29:44 – 30:48 I will talk to the students because normally, from my understanding, normally I talk to the mentor or the 
English teacher, right? But I feel like sometimes I may not have the opportunity to listen to what the 
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students may want to say. If I get to know them more, like why they like or dislike English, I may have 
more understanding of their perspectives. It will be easy for me to adjust the lesson because I get to know 
what difficulties they are encountering, and in what way they can learn English in a better way, or in a 
more motivated way. I prefer to talk to students during recess or lunch time because, you know, more 
casually and informally. They will not be intimidated by the kind of feeling of being interviewed.   
53 30:50 – 31:39 I think I will give them more reinforcement in teaching them because they need more supports. Normally, 
their English is not good. Then I have to design more supportive exercises and worksheets for them to do, 
so to help them finish their learning at school and also have exercises to do at home. I will also teach more 
slowly in class because they may not be able to catch up with the progress. I think I will also use the 
learning context like China, certain topics they are interested in.  
Katy 
54 31:40 – 31:41 I wonder if there is only one or two Mainland students.  Susan 
55 31:42 – 31:50 If there are many, his question is there are many Mainland students. Katy 
56 31:51 – 32:00 (inaudible) TSA. Susan 
57 32:01 – 32:02 For TSA? Katy 
58 32:02 – 32:08 Yes, if they have to do something (inaudible) Susan 
59 32:09 – 32:54 Yeah, I know for P4 to P6 students, if I I’m going to teach these classes, I have to give them more practice 
before the TSA. And then they will be graded. The worksheets will be graded A, B, C, and progressively I 
suppose. So they will learn more (inaudible). That will attract their interest, I think, if the topic is more 
closely related to them, like travelling. I guess their travelling spots may be in China rather than Australia 
and England. It is more familiar to them, to their daily experiences.   
Katy 
60 32:58 – 33:44 I think that understanding students ’perspectives is very important. In Mainland China, they may be using 
traditional approaches to learn English. For example, they may use memorization, dictation, and lecture 
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style and classes. So maybe we can talk more to the students and tell them, in Hong Kong, we learn 
English in an interactive way. We will have more group discussion and etc. So they will understand the 
significance of learning English in an interactive way, not a traditional way.  
61 33:45 – 34:13 (inaudible) introduce them to Hong Kong. Even though it is possible for them to move away from things 
they are familiar with, but I think we do like telling them, introduce them the different activities. They will 
adjust to it. (inaudible). 
Susan 
62 34:14 – 34:43 I feel that, (inaudible). I am going to find out the students’ English ability.  Christina 
63 34:46 – 35:34 So it comes to the final question. Do you think the accent of Cantonese make you feel uncomfortable in 
your teaching? Because another focus group mentioned it, they were challenged. They speak with a heavy 
accent. Do you have Hong Kong accent? (Katy and Sophia said ‘yes’.) 
Facilitator 
64 35:35 – 36:12 I don’t think (inaudible). For me, I don’t think it’s a big deal because as long as you can communicate. I 
know my Cantonese is not good. But as long as I can communicate in everyday business, you know, I go 
to the grocery stores, the bakery, the salesmen can understand me. Then that’s fine. As a teacher, in 
principle, I encourage the children to use English to communicate. So I don’t think it should be a problem.  
Susan 
65 36:13 – 36:34 I think I will firstly bring out my question to them. I distinguish that, oh, you may come from England. 
And then we get along more with him and know more about him. I know he is actually a good student. 
And I don’t think it will affect my perception.  
Katy 
66 36:36 – 37:24 I think it mainly affects the perceptions of their peers because sometimes, students, the children may tease 
the students from the Mainland China. So it’s not about me, as a teacher. But I worry that, if I have a lot of 
Mainland students in my class, are the peers going to react to this situation? Because I did witness that the 
students may tease the students from the Mainland China because of their accent. When it comes to the 
teacher, I don’t think teacher will discriminate or have a different point of view towards the Mainland 
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students. It mostly comes from the peers.  
67 37:26 – 37:46 I agree with Susan that accent does not really affect anything. But as long as their accent does not affect 
people’s understanding of what they say, right? I think it’s all right because different places have different 
accents. (Others nodded to agree with it.) 
Sophia 
68 37:52 – 39:00 So I think that’s all. Thank you for your time and contribution and input to help us understand pre-service 
English teachers’ views on newly arrived children and how these perceptions influence their everyday 
teaching. Any information obtained from this study will remain strictly confidential, and will be known to 
no one and will be used for research purpose only. Your names will not be used in any text instruments to 
protect the confidentiality. You can review the recording on these procedures. We will erase the entire 
video or a part if you want us to do so. Data will be transcribed and archived with all identities removed.  
Could you have any questions and concerns, please feel free to contact me or the principle investigator Mr. 
Chan Yu Ming Brad. Thank you. 
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6. Transcript for Focus Group 4 
Focus Group 4 (English translation) 
Date:  2012-01-24 
Duration:  60 minutes (first 53 minutes were used) 
Participants: Dorothy, Elaine, Victoria & Jane 
Medium of discussion: Cantonese 
   Timespan Content Speaker 
1  0:00 - 1:13 Facilitator: Welcome and thank you for attending this informal discussion. The purpose of this discussion is to 
see how you, as a pre-service English teacher perceive newly arrived children, or for short NAC. In particular, we 
would like to learn your thoughts on why do you have such perceptions and how do such perceptions influence 
your everyday teaching or interactions with these children. We have prepared a series of questions to guide this 
discussion. However, you’re free to raise any issues pertaining to the topic which you think are important. As a 
facilitator, my role is to gather your opinion and not participate in the discussion. Please share your honest 
thoughts and feel free to respond to gather other’s comment. Is there any other question or concern? If not, we 
shall start our discussion. You may use English or Chinese as you like.  So the first question is, how do you think 
the newly arrived children? You may use some adjectives or metaphors to describe them. 
Facilitator  
2  1:13 – 1:54 I think there are two groups of newly-arrived children from the Mainland China and these two groups are very 
different from each other. The first group is the ones who always want to do better, are very eager to... climb the 
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social ladder. The other group whom I have also taught before, is the ones who are naughty, their family do not pay 
much attention to them, then they are not polite as well, and they do not have much expectation on themselves too. 
So I have the experiences working with these two groups of students from Mainland. 
3  1:55 – 2:57 Under my impression, students from Mainland are good at maths, their language abilities in Chinese are also better 
(than their local counterparts). Although their proficiency in English is a bit weak, their learning attitudes are quite 
good.  However, when I met these students, I found that the learning attitudes of most of these students were far 
from satisfaction, those who study hard and are determined to do better are just the minority. Many of these 
students are not just weak in English, they do not even want to talk to you. I think they cannot integrated into the 
new environment at all, at least in mainstream schools. Even if these students are in small groups and with other 
classmates with similar level, they are not willing to participate in class. In general, they are weak in many aspects and 
they do not want to participate in class, then they have bad learning attitudes as well. Perhaps they cannot speak 
perfect Cantonese, so they are not really want to ask questions in class, or simply they just do not want to 
participate.  
Elaine 
4  2:58 – 3:18 I think most of these students from Mainland are quite naughty because I have taught some lower primary students, 
their discipline in class in rather unsatisfactory, maybe they are too young to alert their misbehaviours. 
Jane 
5  3:20 – 3:23 I think they cannot follow the rules, they don’t have the concepts of being disciplined.  Elaine 
6  3:25 – 4:36 These students give me the impression that they are naughty. In addition, they will, like those mainland students with 
non-local parents, they only have their grandparents in Hong Kong, so the care they received from their parents is far 
less that their local counterparts. You know the grandpa is more likely to spoil the child compared with the dad, that 
means these students do not know how to follow rules. In addition, for local Hong Kong families, if parents find their 
child falling behind the class, they will seek professional help to check whether their child have any sort of learning 
difficulties. But for those newly-arrived children, you know they do not have such awareness of checking for learning 
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difficulties in Mainland, so maybe that is the reason why more Mainland students falling behind the class compared 
with their local counterparts. I also agree that these students are weak in English. Yes, for some basic things, for 
example the upper case and lower case, these students find it difficult to write the letters properly on a line. 
7  4:37 – 5:08 Even for upper primary like Primary Three and Four, these Mainland students are not able to write A to Z with correct 
upper case and lower case. Then for the most basic thing, I thought, the dictation should be easy enough to be 
handled by these Mainland children as it requires no particular skills. But the fact was that they could not give me a 
OK performance even I have already taught them to how to pronounce all these vocabulary before. I helped these 
students to memorize vocabulary in groups of three, then dictate all 10 words together. I even helped them to break 
down words into syllables, but all my effort was wasted. These students did not have any idea what they were doing, 
and just looked at the air. They looked like doing revision but actually they are completely blank in their mind.  
Elaine 
8  5:10 – 5:13 You just mentioned some younger Mainland students were quite special, are they naughty or what? Victoria 
9  5:14 – 5:26 In fact I observed that for older Mainland arrivals, they shared the same learning attitudes, at times they did not want 
to give responses to teachers, that is to say they did not actively participate in learning.  
Jane 
10  5:28 – 5:34 On the contrary I think younger Mainland students are easier to be controlled, that means they are easier to be 
taught. For older students, they  simply ignore you whatever you say.  
Elaine 
11  5:35 – 6:09 Sometimes older newly-arrived students may be have more misbehaviours. Perhaps the reasons is that they may be 
forced to stay in lower forms after they arrived at Hong Kong. At the same time, the discrepancy (between 
newly-arrived children and local students) in terms of academic level is more obvious in upper primary compared 
with Primary One. I taught some newly-arrived children who have been in Hong Kong for less than seven years and 
repeated the same grade in Hong Kong, the learning discrepancy between them and their classmates was even 
larger. These students were naughtier, they do not listen to their teachers and they usually had a heavier built. Their 
attitudes in class was the worst.  
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12  6:10 – 6:31 When we were young, we also had classmates newly-arrived from Mainland, they usually one to two years older than 
us. However, my feeling towards them was not that bad compared with what I perceive newly-arrived children 
nowadays, I think they were very hard-working back in the days. Perhaps because they were one to two years older 
than us, my Mainland classmates took good care of us indeed.  
Dorothy 
13 6:31 – 7:04 I think there is a huge difference between Mainland immigrants in the past and nowadays. Back in the day those 
immigrants migrated to Hong Kong with their entire family, with old and young. Basically they migrated to a 
place, to adapt to a new environment. But now, every Mainland immigrants gives me the impression that they 
come to Hong Kong for social security, for education, rather than to let their family to adapt to this place. When 
the support from the family is lessen, the discipline of today’s newly-arrived children would become less 
satisfactory.  
Elaine 
14 7:05 – 7:18 In fact, when these Mainland students are aware of their identity (as a Mainlander), know their classmates 
would call them ‘Mainlander’, they would even loss the control, like I am entitled to do anything bad because I 
came from Mainland, my attitude would be bad because of this.  
Victoria 
15 7:20 – 7:42 Also in the past even if you are new arrivals, we feel that we were quite equal to each other. And we do not have 
such splitting between new arrivals and locals as today’s controversies between Hong Kong and Mainland is just 
way too serious, so local children may overhear what their parents blaming about the Mainlander and thus they 
cannot get along with their Mainland classmates.  
Elaine 
16 7:45 – 8:29 Let me make a summary here. In general, you all have the perception that there is a difference between new 
arrivals in the past and these days. Can you elaborate more about this difference? For example, have you met 
these new arrivals in your past? Besides your personal experiences, do you have any other experiences, may the 
ones during your Teaching Practicum as we all have the teaching experiences, that formulate your perceptions 
towards these newly-arrive children from Mainland? 
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17 8:30 – 9:16 Yesterday when I took the MTR, a Mainlander (Elaine: I have such experiences), those Mainlander we see every 
day. Although I am not sure whether they were visitors or residents of Hong Kong, I could assume them as 
visitors as they were looking at the map and carrying luggage, probably visiting Hong Kong for a day or two, or 
maybe they really live in Hong Kong. But what I am sure was that they spoke Putonghua. Both their attitudes and 
behaviours gave me a rather bad impression. For example, they may push you on the street, step on you, I 
always met such misbehaved Mainlanders.  
Victoria 
18 9:17 – 9:50 One time I went shopping, a Putonghua-speaking kid with his family threw a gumdrop to me. To my dismay, the 
adults of the kid’s family did not teach him not to do so, for example they did not say “Stop it!” something like 
this. This incident gave me the impression that Mainland parents spoil their children a lot, even though their 
children misbehave, they never stop their children. It just like telling their children if the victims are not their 
own family members but other people, it is OK to do so. So I think the discipline of Mainland children is very bad.  
Elaine 
19 9:51 – 10:02 They may not have the sense to follow rules, like queuing. They always cut the lines with or without intentions, 
but they always feel it is ok to do so. 
Jane 
20 10:04 – 10:07 Yes, Mainlanders have they own set of norms and values, they would not accept yours. Elaine 
21 10:08 – 10:45 And because of the competition in Mainland is keener than in Hong Kong, so many Mainlanders want to 
outperform others and then ignore the feelings of the rest of others.  And the media, media is quite influential 
in the society.  When the media reported that Mainlanders were impolite or they affected our social welfare, 
we all have a bad impression towards Mainlanders because of these reports. Even if you have never met 
Mainlanders in person before, you will still have a bad impression because of the media coverage.  
Victoria 
22 10:46 – 10:58 But I think my major concern is about their behaviours instead of their identity. We have new arrivals in the 
past, so do today, but... 
Elaine 
23 10:59 – 11:00 New arrivals in the past were very hard-working, they are much better than today’s new arrivals. Victoria 
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24 11:00 – 11:36 Why did we treat them [new arrivals in the past] positively? They were also new arrivals as well. Why do we 
have a different view on new arrivals in the past and nowadays? I remember my new arrival classmates in the 
past, wow, they were all the top three in the form. Teachers would ask them to be the class monitors as they 
were one to two years older than us. But why did we not have such negative feeling? So I believe Hong Kong 
people do not discriminate against Mainland new arrivals but being displeased by Mainlander’s behaviours. If 
today’s new arrivals are just like what their counterparts did in the past: work hard, earn money to support their 
families, being self-reliant and respect each other, I will not have such negative feelings on them.  
Elaine 
25 11:37 – 12:08 Also in the past there were fewer Mainlanders migrated to Hong Kong, these new arrivals might be more 
intellectual, more well-behaved or come from better background so that they were able to apply for the 
immigration. Nowadays there are too many Mainlanders immigrate to Hong Kong, that means it is easier to 
immigrate to Hong Kong. They do not have to come from better background, with better education. That is why 
some less well-off people can apply to immigrate to Hong Kong, the average quality of new arrivals might drop 
because of this.  
Victoria 
26 12:09 – 12:22 There were less privileged new arrivals as well. I think the main issue is the behaviours of today’s new arrivals, 
they seldom follow rules in the society. This explains why I think the quality of new arrivals is declining. 
Elaine 
27 12:32 – 14: 25 Frankly there are naughty children in every place of the world. But I think the media only focus on the negative 
aspect of new arrivals, so such biased media coverage may contribute to our first impression of these new 
arrivals, to blame on them.  That is, I do not know how to say, I just think our judgement on new arrivals may 
not be fair. We may be under the impression that Mainlanders come to Hong Kong to compete for baby milk 
powder and other resources like maternity bedspaces in hospital. Locals may feel that these Mainlanders are 
just concerned only with their own interest and take grab whatever they can get before they go. At times I do 
share this view with other locals.  I think the cause of this phenomenon is that one-child policy in Mainland. 
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Back to the old days, my Mainland classmates always  siblings, like they have elder brother or some thing, that 
means they are not the only child in family. But these days there is usually one child in the family and they are 
treated like princes and princesses. I think... how to say, some families in Mainland just have one child, so these 
children may be spoiled by their parents. These days many children from rural areas are left at home as their 
parents leave their villages and work in cities, these children are taken care of by their grandparents. (inaudible), 
those youngers ones are rather... 
28 14:26 – 16:26 I agree with what you said. Those negative aspects of Mainlanders are widely covered in media. Actually as 
reported before, some candidates of HKALE who were a new arrival from Mainland, they had just arrived Hong 
Kong for a short period of time, but they all got a very excellent achievement. Although they are from less 
privileged families, they do not agree with the misbehaviours of many Mainlander new arrivals. So I think 
because those misbehaved new arrivals are the majority of the group, so people may have such a negative view 
on them as a whole. Also I think it will be quite troublesome if there are some of these [misbehaved] Mainland 
new arrivals in the class. It is because in my Year Two’s practicum, there was a new arrival student who spoke 
Mandarin. I did not know there was a new arrival in my class until my mentor told me. That student sat quietly in 
my lessons, appeared to be paying attention to my class but indeed he was just day-dreaming. Then I thought he 
could understand what I taught in the class. However, he did nothing but just sitting after I told him what to do. 
He could not even communicate with his classmates so his classmates could not help him either. What else 
could I do? Then because I needed to perform well in my practicum, I used Mandarin to teach that student again 
during recess and after school. I think the teaching schedule was affected because I always wanted some group 
work in my class and I did not want that student to daydream. Instead of daydreaming, what else could he do 
when we were having group work? So I think the presence of new arrivals in my class could affect the class’s 
teaching and learning progress because I had to keep checking on if these new arrivals could follow the class 
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while I was teaching.  
29 16:28 – 17:06 I found that the language used in playground is affected by these new arrivals. For example when there are a lot 
of Mainland students in a class, students in the class will switch to Mandarin very soon. So that is why we always 
hear Mandarin in schools. This is my experiences from my last year’s practicum, I observed such change. 
Jane 
30 17:15 – 17:36 This is very interesting. We have all mentioned our experiences of working with those Mainland new arrivals 
during our practicum. I wonder if you have ever met any Mainland new arrivals when you were young. 
Facilitator 
31 17:39 – 18:20 I think they were welcoming when I was young. I am not sure if new arrivals were more hard-working back in the 
days or what, they just worked very hard. For example although my Mainland classmates were not very good at 
English, even though they performed very well in Chinese Language and Mathematics, they worked very hard to 
improve their English. Also in the eyes of teachers, they were also very helpful. They were all given the duties 
like prefects or monitors. I guess the reason were that they were older than most of locals and they had 
excellent conduct in general.  
Dorothy 
32 18:22 – 19:31 I had some new arrival classmates when I was young as well. My school was not that very famous, it was a very 
ordinary school which means that many new arrivals would choose this school. Unsurprisingly many classmates 
in my class were new arrivals. How can I recognize them as new arrivals? Because their names consist of  two 
Chinese characters so I knew many of them were new arrivals from Mainland. They were very hard-working and 
they had outstanding performance in Chinese and Mathematics. Many of them were selected in the school’s 
Olympics Mathematics team and helped the school to win prizes. Very often, they were also the top ten in the 
class and got prizes in school’s prize presentation ceremony. Their English maybe weaker, particularly when they 
just arrived, but they caught up with the class very soon. They recited the dictionaries, asked teachers questions 
frequently. Even though they did not know how to pronounce a word, they would at least give a try. So I think 
these Mainland classmates were very enthusiastic about their learning, not like today’s new arrivals who are 
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totally silent in class. It is very difficult, I mean when you ask them what they do not understand, they could not 
answer you. When asked what difficulty they have, they were just daydreaming. I think there is a great 
discrepancy between the performance between the new arrivals in the past and nowadays.  
33 19:33 – 19:48 When I was young, in my primary school and secondary school, there should be no Mainland arrivals because 
my schools were private schools.  
Victoria 
34 19:49  - 
19:55 
I think… do you think those new arrivals were poor so that… Elaine 
35 19:57 – 20:16 They were not really poor, but my school did not take any, perhaps it was because parents would be very 
concerned [if the schools intake new arrivals] so the schools were not very likely to intake those new arrivals 
voluntarily, unless they are forced to do so by the allotment system. 
Victoria 
36 20:18 – 20:20 I heard that the many parents did not like the school to intake any Mainland new arrivals. Elaine 
37 20:20 – 20:23 Because they are afraid that this act would affect the school culture. Victoria 
38 20:23 – 20:56 Parents always claim that the learning atmosphere may be worsen. I heard from my fellow primary schoolmates 
who came to my tutorial centre that our school used to be a decent one, people were LUCY and all of us were 
able to enter university. But now there are fewer students can be admitted into prestigious secondary schools. 
Some parents blame this to those Mainland students in my primary school. They are accused of putting a 
damper on the school’s overall performance.  
Elaine 
39 20:57 – 21:05  I do not know why [there was no new arrivals in my school]. Perhaps they were not confident to apply for my 
school or my school was not willing to admit them. There should be no Mainland new arrivals in my school. 
Victoria 
40 21:07 – 21:41 There were Mainland students in my school, in my secondary school. They gave me the impression that they 
were stable, emotionally stable. Maybe it is because they were two to three years older than us. Besides, their 
learning attitudes were very proactive. They gave me the feeling that they were eager to climb up the social 
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ladder. For instance, they took it to heart while they were doing revision, they always asked teacher questions. 
In nutshell, they were very eager to learn. 
41 21:42 – 21:52 Usually they did not look aggressive in class but they were very keen to learn indeed. Dorothy 
42 21:53 – 22:04 I could really see and feel that they were different from us. They had a kind of willpower, a very strong 
willpower. 
Jane 
43 22:05 – 22:16 I think the situation was different for primary schools and secondary schools because I did not have any new 
arrival classmates in my secondary school. But I did have new arrival classmates in my primary school. I think 
they really had such [willpower]. 
Elaine 
44 22:17 – 22:37 Because my practicum school was a primary school, many new arrivals were quite mature even they were still in 
Primary 6. Compared with their local classmates, although those new arrival students were older, they were 
very lazy. I did not teach them but I have observed their lessons. They were not really willing to response to the 
teacher, even if the teacher elicited them. 
Jane 
45 22:40  - 
23:21 
Perhaps there are two kinds [of new arrival students] as those I knew were very streetwise. When we were 
having drama lesson, they did not mind to take the less attractive monster role as told. Another kind of student 
was like “why bother me?” They might be aware of that their Cantonese was not fluent so they were afraid of 
being teased by their classmates. If I invited  them to come out, they might feel that they were being picked on. 
I had a very close new arrival student, he was very streetwise and he could make fun of himself sometimes. 
Dorothy 
46 23:24 – 24:33 In fact, I think teaching these [new-arrived] children is quite difficult. Although we had some courses covering 
student’s diversity, telling us to cater for the diversity in classroom, or the concepts of being equal or treat them 
equally, the teaching strategies for these new arrivals were rarely touched.  Sometimes I even think that even 
the teaching strategies for average students were rarely taught in these courses as many of the teaching 
strategies taught were for more able students whose English is already very good. But most of the time we can 
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see the local Hong Kong students’ English is rather weak, not to mention those newly-arrived children from 
Mainland. Their English is, to be honest, terrible. It is not my opinion, it is a fact. I cannot find a way to teach 
them English. I mean I cannot teach them those things that were supposed to be taught in kindergarten. They 
cannot even crawl, how can I teach them to run? I find it really difficult to teach newly-arrived children from 
Mainland.  
47 24:34 – 25:00 Actually it is more difficult to cater students’ needs when there are students from different cultures in a class. 
For example, when some locals are already able to spell those vocabulary, but they are still struggling to write 
that vocabulary out. It is difficult to teach these new arrivals in a class.  
Jane 
48 25:01 – 25:30 Besides, many of us share the same view that perhaps because students in Mainland start to learn English when 
they are older, some said they start to learn English in junior secondary, so their English is thus weaker. But I 
found that even some Mainland immigrants start their education in Hong Kong early, like they have already 
attended kindergarten in Hong Kong, but I will be very surprised that “Why is their English still worse than their 
local counterparts?” Before that, I wonder if these Mainland students start their education in Hong Kong at 
younger age, would their English be better? The answer is no. There is still discrepancy between Mainland and 
local students. 
Elaine 
49 25:31 – 25:57 I think the family background should be one of the causes why Mainland student’s English is weaker. Maybe the 
parenting styles have some sort of impact on this. Hong Kong’s parents emphasize very much on the concept of 
competition and get their children well-prepared for that competition at young age. However, such preparation 
is not that keen in Mainland.  
Dorothy 
50 25:58 – 26:43 I also heard… heard from some news reports that some parents of newly-arrived children complained that their 
children already run behind others at the starting line. They complained there were not enough resources for 
them. But I remember there were not enough resources for me when I was young either. Even I was not a new 
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arrival, I did not have many resources at that time. Looking back, I do not think I run behind others at that time 
so I think they should not rely on external resources too much. Those Mainland parents were not devoted to 
nurturing their children, they thought they must need a lot of resources to raise a child. I think their focus is very 
different from us. 
51 26:47 – 27:19 Okay, you all have shared your experiences studying with Mainland new arrivals in detail, when you were young 
in your primary and secondary school. Then we will proceed to the next question: as we will have our next 
practicum very soon, or we will become an in-service teacher very soon, if you were given two classes to teach, 
one class with many Mainland new arrivals and another with only a few, which class would you prefer? 
Facilitator 
52 27:23 – 29:16 For those new arrivals, my choice depends on the case whether those new arrivals can speak Cantonese or not. 
The first case is that they cannot understand Cantonese at all, so we cannot communicate with each other. The 
second one is that they can speak and understand Cantonese, but they just cannot speak Cantonese with 
perfect Hong Kong accent. I think these two cases would affect my choice. If there was a class with more than a 
half of the students who were new arrivals, but all of them could understand and speak Cantonese, they just 
arrived Hong Kong for a short period of time who might have a slight difference in terms of learning progress, I 
do not mind to take this class. If the class consisted of many Mainland new arrivals who could not speak 
Cantonese and thus could not communicate with other classmates and teachers, or even had the difficulties to 
understand some basic routines like the school’s announcement, I think teaching this class would be rather 
difficult. For example, in my [English] class, if asked the meaning in Chinese of a particular English vocabulary, 
those new arrivals might even have difficulty to get teacher’s explanation of the vocabulary in Chinese. Then we 
need to give extra support to those new arrivals. In this case, I would prefer not to teach the class with many 
new arrivals because they are too difficult to teach. I mean you can imagine the communication difficulty those 
new arrivals face: when they were doing work group in an English lesson, they were not able to use English to 
Victoria 
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communicate with the group members, they could not even use Cantonese to facilitate the communication. 
Unless other students in the group could understand and speak Mandarin, otherwise it would be very difficult 
for those new arrivals to participate in work group.  
53 29:18 – 30:39 I would, regardless of any occasions, prefer the class with fewer Mainland new arrivals. Those in-service 
teachers I met have a strong influence on my perceptions on newly-arrived children. The reason is that not only 
do they need to meet students, but they also need to meet students’ parents. I heard from some teachers 
saying that some in-service teachers wanted to report some students’ learning progress to their parents, to help 
them improve their learning, but very often it was difficult to reach the parents. They either did not pick up their 
phones, or did not want to being bothered by teachers even they answered the calls as they thought it was all 
teacher’s responsibility for their children’s education. Then those teachers reported that those parents were 
either unemployed or spent all day long on shopping in Fa Yuen Street or playing Mahjong, they did not care 
about their children’s education. I believe home-school cooperation is crucial in a child’s education as I do not 
just teach these students in classrooms, but I also want to know more about their life outsides classroom in 
order to help them improve their learning.  
Elaine 
54 30:41 – 31:52 I think on the contrary, I think if they, I think if there were more new arrivals in the class, I would not choose that 
class. If I were given the choice, if they [those new arrival parents], as I mentioned, thought they did not have 
enough resources for their children, I might try to instil the idea of self-reliance into their minds. I know it is 
difficult to raise up a child in such situation. However, if those parents could take some time [to care about their 
child’s education], I would not refuse to teach that class with many new arrivals because when you believe your 
achievement in future depends the external resources, or the environment, then you will just keep blaming on 
others. But if I can talk to those new arrivals, to change their minds, it would be always a good thing to do. 
Dorothy 
55 31:54 – 32:07 In my opinion, I would let the school choose for me because… Jane 
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56 32:07 – 32:08 Now you need to choose, Elaine 
57 32:09 – 32:11 If the school told you to choose, you cannot refuse to do so. Victoria 
58 32:13 – 32:26 Now it is chance for you to give your own opinion. If allowed [not to choose], I do not have any preferences. If 
the school asked me to teach that class, I do not have a say, am I right? Now the scenario is that you can pick 
one class between two. 
Elaine 
59 32:27 – 33:00 I think, I would love to teach both classes. (Dorothy: Tell you reasons.) Why? For example (inaudible), I think 
they are all children, I do not mind to teach new arrivals, although I know they are different from the other 
students. But these two classes are children, I can teach them. I would not refuse to teach them. 
Jane 
60 33:01 – 33:04 If you said that you would not refuse to teach them, that means you… Elaine 
61 33:05 – 33:09 If it gives convenience to the teaching schedule, maybe it is easier. Victoria 
62 33:09 – 33:14  That means I would not abandon these new arrivals, but it is true that teachers need to keep an eye on the 
teaching schedule.  
Elaine 
63 33:15 – 34:02 But you have the choice now, you would tend to choice an easier option. But I think that, like my previous 
practicum school had the “After-School Learning Support Partnership Pilot Scheme”, that supplementary 
programme is not just for Mainland new arrivals. Its target group is the non-Chinese speaking minorities. 
Actually many schools have such after-school programme. I would prefer to have a class comprising all Mainland 
new arrivals in the after-school supplementary class, instead of mixing all the children from different 
backgrounds in a class. Although it might turn out the proportion is half-half [Mainland and minority students], 
these students might be able to help each other. In terms of the teaching schedule and teaching style, I think it 
is always easier to teach a class with a similar background.  
Victoria 
64 34:03 – 34:23 I think we cannot just consider the needs of those new arrivals, we need to pay attention to the locals as well. 
While you are helping those new arrivals in the class, you might have ignored local students. Or when you 
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explain things to those new arrivals, your explanation might also confuse the local students. 
65 34:24 – 34:33 I think if (inaudible), they can are grouped together in a class, we can observe their levels and then regroup into 
different classes. 
Dorothy 
66 34:35 – 34:40 But this practice may be accused of being criticized as fake inclusion. Elaine 
67 34:41 – 34:55 Also as mentioned by one of us, some parents are very difficult to be reached, but this kind of parents is not 
limited to new arrivals. In fact, many local Hong Kong parents are too busy, they might… 
Victoria 
68 34:56 – 35:21 When these parents were phoned, they can reply the call sooner or later in the day. You could not be busy 24 
hours a day. Some parents even disclosed that they did not have a job in the document. Even the teachers gave 
their private numbers to those parents, just wanted to talk about the problems of that student, these parents 
did not bother to reply.  
Elaine 
69 35:22 – 35:24 That means these parents did not care [about their children’s education] Jane 
70 35:25 – 35:39 So that is why some teachers think local parents are more concerned about their children’s education. For 
example, they will enrol some phonics workshop [provided by the school] to teach their children to spell words. 
Even if the workshops are free of charge and the only cost is their time, those parents of new arrivals would still 
refuse to join.  
Elaine 
71 35:41 – 35:57 I think (inaudible), instead of (inaudible), organizing more after-school supplementary classes is a better option. Victoria 
72 35:58 – 36:01 But teachers are not able to take care of so many students. Elaine 
73 36:02 – 36:05 It is not the problem of willingness, but it is difficult to teach them all during lesson time. Victoria 
74 36:06 – 36:17 Then the school asked if parents would be able to help. Some schools, in Kwun Tong district, there are more, 
around 10 in a class. 
Elaine 
75 36:18 – 36:26 This would work better in small groups, in a large class there would be more difficult to handle. Jane 
76 36:27 – 36:29 Teachers have to occupy those students’ recess time. Elaine 
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77 36:30 – 36:56 I think teachers who teach these new arrival have a stronger sense of achievement because they can see their 
teaching work, their students improved, have better learning attitudes. So personally I would prefer teaching 
less able students. But I do not want to ignore other students in the class, like those well-behaved students. I am 
not unwilling to approach them, the problem is that I do not have the time. I would rather spend my time on 
those less able students. 
Victoria 
78 36:57 – 37:12 That means you may compromise the interest of those more able students. If you give more resources for them, 
it might even learn better. So I think we need to strike a balance. 
Elaine 
79 37:14 – 37:32 Ok, this time you are not given the choice, you have to teach the class with more new arrivals, then would your 
teaching strategies, or styles change compared with teaching ordinary students? 
Facilitator 
80 37:34 – 37:50 There is a need for more explanation, in L1. In the English lessons, there would be less L2. Because if most of the 
students are not able to understand what I say, the lesson will became totally useless. 
Elaine 
81 37:51 – 38:15 I think the class order is very important. You need to find a way to maintain the classroom order before you 
teach. For instance you need to remind them many things like how to use the stairs properly, how to queue up, 
you need to emphasize these. 
Jane 
82 38:17 – 39:08 I think there will be emphasis on the classroom setting, we need to pay attention to this. Like the setting plan, 
you need to make a balanced one, you need to put a more able one with a less able one so that they can help 
each other. Some students may do not like Mainland students, perhaps affected by his or her family background 
or just his or her own personal perception, regarding Mainland students as bad and dirty. So when we do the 
group work , we need to separate these local students from Mainland students to avoid argument, or let them 
get used to the presence of students from other backgrounds in the class. This is my common practice.  It is 
very important to maintain a harmonic learning atmosphere among students. 
Victoria 
83 39:09 – 40:08 In that case, I would stream students with similar abilities into a class, or in a group. Usually I let my students to Elaine 
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form groups as they like as I think there should be an element of pleasure in group work in a classroom. If there 
is something unpleasant happen during the grouping, I think the activity would not be conducted smoothly at 
all. Otherwise students will keep arguing that “why I have to group with him/her” for a long time. So I just let 
them to form groups as they like. If there is a weaker group, I would approach to that group more frequently 
and give them more advice. This would empower them to speak more in English. This would prevent the 
situation that the more able students would get upset in the mixed ability groups, although this can help the 
group to learn from each other. I just want my students to feel that learning is a pleasure thing to do. 
84 40:09 – 40:59 I think I would do it [pair up more able students with new arrivals] secretly. Although it is a fair way to arrange 
student’s seat, I really hope the more able ones can help the less able ones. However, such kind of helpful 
students were very rare. Many students refuse to help others even if they are more able ones. Also I think when 
we design the tasks, students’ confidence should be taken into account. In other words the tasks should 
encourage students to talk about themselves, instead of something which they never have the chance to 
experience. The topics can be a potential area to be explored as a starting point, students can find their 
uniqueness in some topics, rather than thinking themselves as an incompetent person.  
Dorothy 
85 41:00 – 41:18 I also think that we need to help them set their goals, maybe we need to use L1 in that lesson. Those new arrival 
students are asked what targets are set in that lesson. This may help those new arrival students to know what 
they have to do in that lesson. 
Jane 
86 41:20 – 41:30  I think if I were teaching the class with few new arrivals, I would assign group by drawing. The ability level of 
each member in the groups will thus be more even. 
Elaine 
87 41:32 – 42:14 Actually we can include more Chinese culture elements in the materials. (Elaine: How about the local students?) How 
to say, I mean… yea, perhaps I will include a little bit [Chinese culture elements in the materials], as more of the class 
were new arrivals. (Elaine: Does the “little bit” work?) Probably, for example when teaching the topic about festivals, 
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I think those new arrivals are more familiar with Chinese New Year, or like this festival more. So maybe…(Elaine: 
Maybe you can talk about ‘The New Year’) Yes, The New Year. 
88 42:15 – 43:29 I think I would choose something they would be curious about. Like when their festivals are flooded with red 
colour, all the time, exposing these new arrivals to other cultures would arouse their interest.  Also in Hong 
Kong, many students with lower social status do not have any exposure to foreign cultures, so I think there is a 
huge discrepancy [between the exposure of new arrivals and local students] On the other hand, I think you need 
to expose them to other cultures, so I will not emphasize the culture of the Mainland new arrivals. When you 
teach them, of course you need to teach them something new. For example, when topic is about taking a flight, 
but as expected many of the students may not have such experience. However, I would not avoid taking about 
this topic though I would be cautious about the language. In particular, I would not ask the students to share 
about their experiences of taking a flight. Instead, I would introduce this experience to them, before delivering 
the lesson. 
Victoria 
89 43:34 – 44:06 Very well. Maybe we can proceed to the last question. In your teaching training programme, have the 
programme provided you adequate knowledge or skills to teach those newly-arrived children from Mainland? 
Facilitator 
90 44:07 – 44:29 I think it have provided us some skills. Because we were taught how to deliver tasks, give more support, 
attachment, some positive thinking like as a teacher, we should "Left No Child Behind". But what are the skills 
you are referring now? 
Victoria 
91 44:30 – 44:40 I mean for example, we are studying education in HKU, are there some courses enable you… Facilitator 
92 44:41 – 45:28 Oh yes, there are various channel to teach student with diversity, but specifically on new arrivals, there is none. 
Our courses are completely focus on second language learning as most of our students would be second 
language learners, although some of them would be more well-off ones who are studying in International 
Schools or even native [English] speakers. I think those courses we took have never talked about this topic. 
Victoria 
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(Elaine and Dorothy: No). Despite the fact that there are many new arrivals from Mainland, the courses content is still 
not yet updated.  
93 45:29 – 46:06 I think the courses of the programmes focused more on theories, they were about the thinking of teaching, but 
were they practical enough to handle the teaching in reality? For example, did these courses cover the areas like 
teaching new arrivals to understand and spell the vocabulary? Perhaps we did not learn an effective way to 
teach new arrivals, in a more in-depth way. 
Jane 
94 46:07 – 46:26 And I think [a lecturer] kept talking about her daughter in her courses, but her daughter is a native [English 
speaker]. The development of these children [between native speakers and local second language learners] is 
totally different from each other. Therefore I do not think we have learnt anything [about teaching new arrivals] 
Elaine 
95 46:27 – 46:38 There were only a few local lecturers. Most of the lecturers were from foreign countries so do the theories they 
taught 
Dorothy 
96 46:39 – 46:54 The examples they used were not from local contexts, especially those children in the examples were second 
language learners with high proficiency, as high as native speakers’ language standard. 
Elaine 
97 46:55 – 47:12 In addition, after I took part in the “After-School Learning Support Partnership Pilot Scheme”, a ten-hour training 
would be provided. I think this ten-hour training was more useful [than our own teaching training course] as this 
focused on… 
Jane 
98 47:13 – 47:16 In terms of teaching strategies  or new arrivals? Elaine 
99 47:17 – 47:41 Both. No… The training covered children in poverty, newly-arrived children. The politeness of these children did 
not meet our expectation. Sometimes the training covered how to handle students with dyslexia. But overall I 
felt that the training covered  more on teaching newly-arrived children.  
Jane 
100 47:42 – 48:17 When it comes to diversity in classroom, or students with different ability level and age, the main problem is 
that those new arrivals are not even able to spell ABC, not to mention the tasks they are going to do. Just placing 
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these students at the back of the classroom and ignore them, then give them to finish the worksheet after the 
lesson. Sometimes answer keys are provided for them to copy, because… 
101 48:18 – 48:20 Because the abilities of students are too diverse, in that classroom… Elaine 
102 48:21 – 48:29 On the other hand on this senior level, teachers do not have the time [for individual support]. These new arrivals 
are only expected to copy the answers. But they cannot learn anything from that. 
Victoria 
103 48:30 – 48:37 Why did the school intake some many students who did not meet the standard? The ability level [between these 
new arrivals and locals] is too diverse. 
Elaine 
104 48:38 – 49:07 Some newly-arrived children, they do not have any problems in Chinese Language, Mathematics or General 
Studies except English Language. Even these students are promoted to next form and they do not have any 
problem in other subjects, their English level is still the problem. In the past, we needed to pass all subjects in 
order to be promoted to the next form. Nowadays, not every school maintain this policy. But when the problem 
of  weaker English is not resolved right now, the problem will be worsen when the students are promoted to 
higher forms. 
Victoria 
105 49:08 – 49:22 Many of new arrival students got detention as they (inaudible), or they particularly need teachers’ extra support 
after school so many of them need to stay behind school. 
Jane 
106 49:23 – 49:45 Apart from the difficulty to teach these new arrivals during lesson time, the courses in our teaching training 
programme did not teach us how to support these newly-arrived children after school such as using L1 to 
explain to them. I do not think we have any useful application from what we have learnt in our courses. 
Victoria 
107 49:46 – 50:30 And it gave me the feeling that our lecturers did not really like us to use Chinese to explain concepts, even if 
they said L1 is also a resources [for teaching and learning]. However, they just thought that if you used L1, then… 
(Victoria: then it is unnecessary indeed.) Yes, that means you spoil the students. After your instructions in L2, 
students are just expecting your L1 explanation afterwards. It is true for many students. Imagine, when a 
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foreigner is learning Chinese, he or she will not immerse him/ herself into a complete Chinese speaking 
environment. This is the situation faced by many new arrivals in an English class without any support in Chinese: 
English is an alien language.  
108 50:31 – 50:44 So sometimes I think, I saw some teachers used Chinese in English, I think using Chinese as support is a far more 
effective way to teach English. (Elaine: Especially for less able students.) For example, which words needed to be 
added ‘s’, students can understand at once when explanation in Chinese is used. 
Jane 
109 50:45 – 50:58 Yes, ‘You need to add –s’, those students are still wondering what you are talking now, they need to bear two 
kinds of workload [language and cognitive] 
Elaine 
110 50:59 – 51:09 So I think it should be more practical, different ways to handle, in difference cases. Jane 
111 51:10 – 51:14 That means the examples given to us were not very diverse. (Other Interviewees agrees)  Elaine 
112 51:15 – 51:16 Then we are required to cater the needs of diverse students. Dorothy 
113 51:24 – 51:31 So I think that is all. Anything you want to add? If no, thank you for your contribution. Your input would help us 
to understand pre-service English teachers’ views on newly arrived children and how these perceptions 
influence their everyday teaching. Any information obtained in this study will remain very strictly confidential, 
will be known to no-one, and will be used for research purposes only. Codes, not names, are used on all test 
instruments to protect confidentiality. You can review the video-recording of the procedure. We will erase the 
entire videotape or parts of it if you want us to do so. Data will be transcripted into archives with all personal 
identifies removed and be kept indefinitely. If you have any questions or concerns about this research study, 
please feel free to contact the Principal Investigator Mr. [Principal Investigator] , Brad at [phone number] or via 
email  Thank you! 
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